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Reading Academic Texts in English

Developing Critical Reading Competences

1. Einfiihrung

Unabhangig vom Studienfach ist das Lesen wissenschaftlicher Texte im Studium ein Muss. Dies ist
haufig mit Schwierigkeiten verbunden, insbesondere, wenn es sich um englischsprachige Texte han-
delt. Im vorliegenden Erweiterungsbaustein Developing Critical Reading Competences des Starter-
kurs-Moduls Reading Academic Texts in English werden den Studierenden wichtige Kompetenzen
vermittelt, die sie zur kritischen Evaluation wissenschaftlicher Texte befahigen sollen.

Auf den folgenden Seiten finden Sie die wichtigsten Eckdaten (Lernziele/Inhalte, Adressaten, Konzept
und Einsatzmoglichkeiten) und einen detaillierten Leitfaden mit Ablaufschema, konkreten Vorschla-
gen und Tipps zur Durchfithrung sowie den Lésungen zu den Ubungsaufgaben (activities).

1.1 Lernziele/Inhalte:
Sprachliche Lernziele/Inhalte:

- Lernen, beim Lesen wissenschaftlicher Texte zwischen der Darstellung von Fakten und der
AuRerung von Ansichten zu unterscheiden und letztere kritisch zu reflektieren
- Lernen, mit welchen sprachlichen Mitteln Autoren wissenschaftlicher Texte Aussagen ver-
starkend oder abschwachend modifizieren und erkennen, welchen Einfluss dies auf die
Schlussfolgerungen hat, die man aus diesen Aussagen ziehen kann
- Lernen, mit welchen sprachlichen Mitteln Autoren wissenschaftlicher Texte
o den relativen Wahrheitsgehalt, den sie einem dargestellten Sachverhalt zuschreiben,
ausdriicken
o die relative Gewissheit, mit der sie eine Aussage treffen, ausdriicken
- Lernen, auf welche sprachliche Mittel man bei der kritischen Evaluation von Argumentations-
strangen in wissenschaftlichen Texten achten sollte

Weitere Lernziele/Inhalte:

- Sensibilisierung flr die Notwendigkeit einer kritischen Reflexion von wissenschaftlichen Tex-
ten und den darin enthaltenen Aussagen und Argumentationen

- Lernen, dass Wissenskonstruktion in wissenschaftlichen Texten und Diskursen ein zirkularer
Prozess ist, und welche strukturellen Charakteristika wissenschaftlicher Texte sich daraus er-
geben

- Lernen, Texte insgesamt hinsichtlich ihrer wissenschaftlichen Angemessenheit einzuschatzen

1.2 Adressaten und Einsatzmdglichkeiten

Primare Adressaten des Starterkurses sind deutsche und internationale Studierende aller Fachrich-
tungen, die im Rahmen ihres Studiums wissenschaftliche Texte in englischer Sprache rezipieren miis-
sen.

Er ist so angelegt, dass er im Rahmen der betreffenden fachwissenschaftlichen Lehrveranstaltung
eingesetzt werden kann. Informationen zu weiteren Einsatzmoglichkeiten finden Sie unter
http://www.mumis-projekt.de/starterkurs/?seite=einsatz.
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1.3 Dauer des Erweiterungsbausteins

Fiir die Durchfiihrung des Erweiterungsbausteins bendtigen Sie ca. 45 Minuten. Die Zeitangaben vor
den jeweiligen Abschnitten helfen Ihnen bei der Zeitplanung.

1.4 Modulaufbau — Reading Academic Texts in English

Grundbaustein
(Core Unit)

Strategic Reading
=90 Min.

Der gesamte Starterkurs umfasst 6 Module, die
sich einzeln bzw. in beliebiger Auswahl einset-
zen lassen. Das vorliegende Material ist Teil des
Starterkurs-Moduls Reading Academic Texts in
English. Jedes Modul besteht aus einem Grund-
baustein und bis zu zwei Erweiterungsbau-
steinen. Dieses Bausteinprinzip erlaubt die Be-
schrankung auf den Grundbaustein (Core Unit)
ebenso wie die Ergdnzung des Grundbausteins
durch einen (bei einzelnen Modulen auch zwei)
Erweiterungsbaustein(e) (Extension Unit). Die-
ser hohe Grad an Flexibilitdit ermoglicht eine

optimale Anpassung an die spezifischen Bedirfnisse der Studierenden und an den zur Verfiigung

stehenden Zeitrahmen.

2. Durchfiihrung des Bausteins — Developing Critical Reading Competences

2.1 Checkliste

Sie bendtigen die folgenden Dateien bzw. Dokumente fiir die Durchfiihrung dieses Bausteins:

v Didaktischer Leitfaden Erweiterungsbaustein: das vorliegende Dokument

v' Worksheets Erweiterungsbaustein: ausdrucken und entsprechend der Kursteilnehmerzahl ko-

pieren’

v PowerPoint-Prisentation Erweiterungsbaustein: herunterladen

Samtliche Dateien bzw. Dokumente stehen lhnen zum kostenlosen Download zur Verfligung:

http://www.mumis-projekt.de/starterkurs/?seite=module&modul=3

Die PowerPoint-Prdsentation wurde mit PowerPoint 2010 erstellt und ist mit einem Schreibschutz
versehen. Um sie zu 6ffnen benétigen Sie kein Passwort. Sollte PowerPoint Sie dennoch zur Eingabe
eines Passworts auffordern, so wahlen Sie in diesem Eingabefenster die Option ,schreibgeschitzt”
aus. Es empfiehlt sich, den Studierenden die PowerPoint-Prasentation nach dem Workshop/der
Lehrveranstaltung zum Download bereitzustellen. Kiindigen Sie dies ggf. zu Beginn der Veranstaltung

an.

AulRerdem bendtigen Sie die folgende technische Ausstattung:

Laptop

VGA-Kabel

Beamer

ggf. Mehrfachsteckdose

AN

! Die Worksheets stehen auf der Projekthomepage zur Verfigung. Sie konnen die Teilnehmer der Lehrveranstaltung auch

bitten, die Worksheets selbst auszudrucken und mitzubringen.

3
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2.2 Anmerkungen zur Verwendung des didaktischen Leitfadens:

Im Anschluss an dieses Kapitel finden Sie auf Seite 5 das Ablaufschema des Bausteins. Es gibt lhnen
einen guten Uberblick und hilft lhnen auRerdem wihrend der Durchfiihrung bei der Zeitplanung.

Nach dem Ablaufschema folgt ab Seite 6 eine detaillierte Handreichung. Sie enthalt samtliche Infor-
mationen, die Sie fiir die Durchfiihrung des Bausteins benotigen. Jedem Abschnitt ist ein grauer Kas-
ten vorangestellt, der Sie Uber den Inhalt, die voraussichtliche Gesamtdauer und die zugehdorigen
Prasentationsfolien informiert.

Sowohl im Ablaufschema als auch zu Beginn eines jeden Abschnitts finden Sie Zeitangaben, z.B.
O Dauer: ca. 3 Min. Diese Angaben sollen lhnen bei der Zeitplanung helfen. Betrachten Sie insbeson-
dere die Zeitangaben zu den activities lediglich als Richtwert. Abhangig vom Sprachniveau der Studie-
renden und von der Teilnehmerzahl sollten Sie an den entsprechenden Stellen etwas mehr oder auch
weniger Zeit veranschlagen.

Am rechten Rand finden Sie Abbildungen der Prasentationsfolien. Ihnen zugeordnet sind Sprech-
blasen, die die jeweiligen Inhalte der Folien erldautern. Sie kdnnen diese Sprechblasen entweder wort-
lich ibernehmen oder sie als Grundlage fir frei formulierte Erlauterungen verwenden.

Hier eine kurze Ubersicht iiber die in der detaillierten Handreichung und in der Prisentation verwen-
deten Symbole:

Symbol Erklarung

J@ Mausklick

@ Dauer

© ) —_
Losung zu den activities

%EI Einzelarbeit

)
Partnerarbeit

Viel Erfolg bei der Durchfiihrung des Erweiterungsbausteins Developing Critical Reading Compe-
tences!

Ihr
MuMiS-Team Siegen
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Ablaufschema Erweiterungsbaustein

Developing Critical Reading Competences

0 Einstieg und Einleitung
= Fir die Relevanz des Themas sensibilisieren, Interesse wecken
=  Thema und Aufbau der Prasentation vorstellen Zugehérige Folien: 1-4

Dauer: ca. 3 Min.

1 Strukturelle Charakteristika wissenschaftlicher Texte

=  Wissenskonstruktion als zirkularer Prozess
=  Wissenschaftliche Texte als Bestandteile wissenschaftlicher Diskurse
Zugehorige Folien: 5-7
Dauer: ca. 3 Min.J

~

LU

Kz Ausdruck des eigenen Standpunktes in wissenschaftlichen Texten \
=  Unterscheidung zwischen Fakten und Meinungsauerungen

= Activity 1: Fact or opinion? (ca. 2 Min.)

= Modifizierung von Aussagen: Abschwachung und Verstarkung

®  Activity 2: Hedges and boosters (ca. 4 Min.) Zugehdrige Folien: 8-17

Dauer: ca. 14 Min.J

/3 Zuschreibung eines Wahrheitsgehalts und Ausdruck von (Un-)Gewissheit
= Sprachliche Mittel bei der Zuschreibung eines relativen Wahrheitsgehalts geduRRerter

Sachverhalte
= Sprachliche Mittel beim Ausdruck relativer Gewissheit bezliglich eines Sachverhalts

= Activity 3: Degree of certainty (ca. 2 Min.)

o

~

Zugehorige Folien: 18-22

Dauer: ca. 7 Min. ‘

\

Ll

4 Kritische Evaluation wissenschaftlicher Texte
= Einschatzung der Stichhaltigkeit von Argumentationen
= Activity 4: Indicators and restriction markers (ca. 10 Min.)
= Reflexion der Verldsslichkeit von Aussagen Zugehorige Folien: 23-31

Dauer: ca. 17 Min.
/

\
5 Zusammenfassung

= Entwicklung kritischer Lesekompetenzen Zugehdrige Folie: 32
Dauer: ca. 1 Min.

©MuMiS 2014



Detaillierte Handreichung

1 Einstieg und Einleitung
=  Fir die Relevanz des Themas sensibilisieren, Interesse wecken

®  Thema und Aufbau der Prasentation vorstellen Zugehorige Folien: 1-4
Dauer: ca. 3 Min.

Die Folien dieser PowerPoint-Prdsentation sind so angelegt, dass die Gliederungspunkte einzeln nachei-
nander erscheinen. Die vorgesehenen Mausklicks werden in der Handreichung mithilfe des Maussymbols
“B dargestellt.

OK, let’s begin. Hello everyone! As you can see om Reading Academic Texts in

the screen, today we’re going to focus on Reading English

Academic Texts in English, or, more precisely, on — ——
Critical Reading Competences. )

This unit will take about 45 minutes. Developing Critical

Reading Competences

Mehrsp

Mul

(The PowerPoint presentation will be available af-
terwards [on moodle/ via email], so you don’t need

-projekt.de
© MuMiS 2014

to copy everything.) “®

Folie 2 Fir den Einstieg haben wir einen sog. , Attention Grabber”
gewahlt. Nach einer kurzen BegriiRung konfrontieren Sie Ihre Zuho-
rer mit diesem Text?, den diese ohne Weiteres als wenig vertrau-
enswirdig einstufen werden. Ziel ist es, ein Bewusstsein daflir zu
schaffen, wie wichtig ein solches Urteil beim Lesen von Texten all-
gemein ist, dass es beim Lesen wissenschaftlicher Texte jedoch ge-
naueren Hinsehens bedarf, um sich ein Urteil bilden zu kdnnen.

Get Rich Fast, my friends this really works

{ Ealow Ups 1 { Post Follow | { American Histors Messags Bosrd 1{ FAQ )

“® Before we start with this workshop, have a look
at this text: Would you reply to a post like this? Do
you believe what it says? Why not?

Posted by kevin anderson on July 0%, 19102 at 171816

SSGET RICH FASTI! MAKE 56,000 IN TWO WEEKSS$$$$55$ From
» Category: College Date: 31202 Time 112724

PM Remote Name: 64.90.129.103

Comments How $78,124 in 6 Weeks! READING THIS COULD CHANGE YOUR LIFE! 50,

JUST DO IT! This

(Die Studierenden kurz (iberlegen lassen).
;:l'l()“ m !(t) THI

Our life’s experience makes us suspicious of texts
like this.

1 foune this on a belletin bosrd snd decided o &y i
came sl to

Academic texts do not look that suspicious at first
glance, so we have to take a much closer look at
them in order to be able to critically evaluate

Qem?‘/@

2 Quelle: http://www.mhhe.com/socscience/history/usa/board/messages/140.html.
3 Vgl. Wallace, Mike & Alison Wray (2011). Critical Reading and Writing for Postgraduates. 2™ Ed. London:
Sage. p. 4.

6
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Folie 3 leitet iber zur zentralen Frage, die im Rahmen dieses Work-

shops geklart werden soll.

This unit, therefore, deals with the question of how
we can and should evaluate academic texts. /8

Folie 4 gibt einen Ausblick tiber den Ablauf des Erweiterungsbau-

steins Developing Critical Reading Competences.

This is how we will go about trying to answer this
guestion in today’s session:

“B First, we will discuss how knowledge is pre-
sented in academic texts.

“® Then, we will have a look at the expression of
the author’s own stance. By ‘stance’, we mean
the author’s point of view regarding a certain
issue.

“B Authors do not only state facts in academic
texts, but also opinions, and we will see how we
can differentiate between the two.

“B Also, the authors of academic texts do not
usually claim to know the whole truth, which is
why they modify the assertions they make. We
will find out which kinds of expressions they use
for this purpose, and how we can interpret them.

“B After that, we will examine how authors ex-
press the degree of truth they assign to asser-
tions and how we can interpret the degree of
certainty with which they to this.

“B Last but not least, we will learn something
about how to critically evaluate ¥B an author’s
line of argument in an academic text, Y8 and
what we need to pay attention to if we want to
critically evaluate an academic text as a whole.

“® Before we finish this session, we will summa-
rise the main points again.

OK. shall we start? B

©MuMiS 2014

Developing critical reading g
competences MUE

/ow should we ‘

evaluate academic

\ texts?
L ad

[ )

()

L)

Outline: MUE

Presentation of knowledge in academic texts
The author’s stance in academic texts
Facts and opinions
Modifying assertions
Expressing degree of truth and certainty
How to critically evaluate...
...an author’s line of argument
...an academic text as a whole

Summary




~

1 Strukturelle Charakteristika wissenschaftlicher Texte

= Wissenskonstruktion als zirkularer Prozess
=  Wissenschaftliche Texte als Bestandteile wissenschaftlicher Diskurse
Zugehorige Folien: 5-7

Dauer: ca. 3 Min.J

Folie 5 zeigt eine Ubersicht tiber die Charakteristika wissenschaftli-
cher Texte und die sich daraus ergebenden Fragen, die die Interpre-
tation wissenschaftlicher Texte beeinflussen.

Overview:
Developing critical reading competences

Which elements do academic texts consist of?
And what do we have to keep in mind if we want
to develop critical reading competences?

“B In academic texts, authors do not only present
their own or other researchers’ findings, but they
also comment on these findings and compare or
contrast them. Then, they present the conclu-

sions they draw from this discussion.

“B We therefore need to critically evaluate how
knowledge is presented in an academic text.

“® Furthermore, we should be aware of the ex-
pression of the author’s own stance regarding
the issues they write about.

“B And we should also pay attention to the de-
grees of truth and certainty the author assigns to
what has been written in academic texts.

What exactly this means and how we can do this
will be discussed in the respective parts of this

unit. ‘B

Folie 6 leitet Uber zur Beantwortung der ersten Frage.

Overview:

Let' s start W|t h t h e f| rst q uest |O n: H ow |S knOW I edge Developing critical reading competences

presented in academic texts? “B ( In academic texts, authors.. )
a) ...present their own and other researchers’ findings
b) ..comment on these findings and compare/contrast them
L c) ..present the conclusions they draw from this Y

L

‘/ \ ‘/ How do authorsr\

express the
degrees of truth
and certainty they
assign to what has
been written in

‘\ / ‘\academictexts?r/

How do authors
express their own
stance in academic

texts?

©MuMiS 2014



Folie 7 zeigt ein Modell des zirkuldren Prozesses, den wissenschaft-
liche Diskurse durchlaufen, und der sich in den strukturellen Cha-
rakteristika wissenschaftlicher Texte duRert.*

1. Presentation of knowledge
in academic texts

Let us have a look at the processes readers and
writers go through when constructing knowledge:

“® An academic text usually begins with a presen-
tation of the current state of research concerning
the topic or topics the text will cover. B

“B The text will then usually point out dissonanc-
es within this current state of research by intro-
ducing questions that arise and giving new infor-
mation, for example referring to new data that is
now available. “&

“B What follows is generally referred to as a ‘dis-
cussion’. Here, the author will try to present the
readers a resolution of the dissonance introduced
before, by either accepting the new information
as relevant and appropriate, or rejecting it. “B

“B This discussion, then, leads to a conclusion, in
which the state of research is reconstructed, in-
tegrating the new findings that have been pre-
sented and discussed in this text.

“B Imagine this process of construction and re-
construction of the state of research in an aca-
demic text, or in an academic discourse as a
whole, as a circular process: The state of research
is never static, but it is constantly being con-
structed and reconstructed. V8

4 Dieses Modell orientiert sich teilweise an den Lernprozessen bei der Auseinandersetzung mit Wissen in: Tim-
perley, Helen, Aaron Wilson, Heather Barrar, und Irene Fung (2007). Teacher Professional Learning and Devel-
opment: Best Evidence Synthesis Iteration [BES]. Wellington: Ministry of Education.
9
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Ausdruck des eigenen Standpunktes in wissenschaftlichen Texten

= Unterscheidung zwischen Fakten und Meinungsauferungen

= Activity 1: Fact or opinion? (ca. 5 Min.)

= Modifizierung von Aussagen: Abschwachung und Verstarkung

®  Activity 2: Hedges and boosters (ca. 5 Min.) Zugehdrige Folien: 8-17

k Dauer: ca. 14 Min.J

Folie 8 leitet liber zum nachsten Themenkomplex dieses Bausteins,
in dem wir uns mit Stellungnahmen des Autors in wissenschaftli-
chen Texten beschaftigen werden.

Overview:
Developing critical reading competences

“B Now that we have had a look at the structural

In academic texts, authors...

characteristics of academic texts, we will go on 2) ..present their own and other researchers' findings
. . . . b) ..comment on these findings and compare/contrast them
with the next part of this unit: the expressions \__©)_-.present the conclusions they draw from this
authors use to convey their own stance in an aca- 0 L L
H ‘// K\\ ‘/VHow do authorsr\‘
demic text. i
How is knowledge degrees of truth
Biber & Finegan (1989)° define ‘stance’ as the GBI e
been written in

‘expression of attitudes, feelings, [or] judgments

‘\\Vacadem\'c (exts?r/‘

[...] concerning [...] a message’. As | already said
when | presented you the outline of this presenta-
tion, we can summarise this as the ‘point of view’
of the author concerning an issue discussed in the

text. /B J

Folie 9 enthalt den Beginn eines Flussdiagrammes, das Moglichkeiten
aufzeigt, wie Autoren in wissenschaftlichen Texten Stellung bezie-
hen kénnen.

2. The author’s stance

Talking about the author’s own stance, you might
ask yourself why this should be part of an academ-
ic text in the first place.

Authors of academic
texts want to convince
their readers

E.g. b
How can they 5 y
. presenting
express their own
facts and
stance?

opinions

Well, ¥8 authors of academic texts, of course,
want to convince their readers of their conclu-
sions. When the available data or theoretical con-
siderations don’t allow for unambiguous conclu-

9

sions, authors state the conclusions they regard as
most probable: Their own stance.

“® They can express their own stance, Y8 for ex-
ample, by presenting not only facts, but also their
opinions. Y&

5 Biber, Douglas & Edward Finegan (1989). ,Styles of stance in English: Lexical and grammatical marking of
evidentiality and affect”. In: Text 9:1, 93-24. p. 93.

10
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Folie 10 erldutert den Unterschied zwischen Fakten und Meinungs-
dulRerungen. Wichtig: Auch subjektive Haltungen werden teilweise
als objektive Fakten prasentiert. Der Leser muss daher lernen, zwi-
schen ihnen zu differenzieren.

“B What do we mean by facts and opinions?

“B A fact is something that can be proven true, for
example by empirical evidence.

“B An opinion is someone’s attitude towards a
particular question. In our case, it is the attitude
of the author of an academic text towards a ques-
tion discussed in this text.

“® Be careful: Sometimes, authors present some-
thing as a proven fact, although there is no empir-
ical evidence or although there are contradicting
positions. They might express this ‘disguised opin-
ion’ as a supposedly well-known fact. “®

Folie 11 gibt Beispiele flir Fakten, Meinungsauflerungen, und als
Fakten dargestellte Meinungen.

Let us now have a look at one example each of a
fact, an opinion, and a ‘disguised opinion’, in
order to see what they might look like in a text.
This will help us interpret the assertions® made in
an academic text.

“B ‘Neil Armstrong was the first man on the
moon.” Y8 We can regard this as a fact, as there
is enough evidence to support this claim.

“B ‘I don’t consider Smith’s (2010) arguments to
be relevant nowadays.” ¥ This is an opinion the
author expresses. It is marked by the expression
‘I (don’t) consider X to be Y’.

“B The sentence ‘Nobody will be interested in
climate change in 2050’ is what we would call a
‘disguised opinion’. It is formulated like a fact.
However: We cannot possibly anticipate peoples’
future interests, so there can be no evidence for
this claim. ¥ It is therefore not a fact, but only
the opinion of the author. “B

b

2. The author’s stance Mug I"

2.1. Facts and opinions

A |_FACT | is a piece of information that is true or can
be proven true, e.g. by empirical evidence.

An consists of someone’s personal ideas

or beliefs with regard to a particular matter/question.

Keep in mind: Authors sometimes present their
as a (supposedly) well-known fact.

Mehrspe

2. The author’s stance Mug I"

2.1. Facts and opinions

Examples: Fact or opinion?

Neil Armstrong was the first man on the moon.

| don’t consider Smith’s (2010) arguments to be
relevant nowadays.

Nobody will be interested in climate change in (opivion )
2050.

1

6 an assertion = a claim (expressing a strong belief, but not necessarily a matter of fact)

©MuMiS 2014

11




Folie 12 |eitet Activity 1 ein.

It’s your turn now!

Have a look at the statements on the following
slide, which you can also find on page 1 of your
worksheets, and decide, together with a partner,
whether they can be categorised as facts, opinions,
or ‘disguised opinions’. B

Folie 13 zeigt die LOsungen zu Activity 1.

These are the statements. You’ve got 2 minutes to

2. The author’s stance
2.1. Facts and opinions

Activity 1: Fact or opinion?

-
&e

Together with a partner, decide whether the

statements on the following slide are facts or opinions.
The first one has already been done for you.

'ﬂﬂ[ Worksheet ]

Melirspeochigheit snd Mol

2. The author’s stance Muﬁil»n-mm m

2.1. Facts and opinions

Activity 2: Fact or opinion?

decide whether each of them expresses a fact, an & Theappl s he o th appe e, spcies mals(ERGE
opinion, or whether it is rather an opinion dis- 2 The country's investment stands at 2% GDP.
guised as a fact. The first one has already been . Goelhes Fausts beautiul writen.
4. In fact, the presentation was boring. -
done for Ou‘ 5. ualitative studies on the art market reveal the
i y ‘ gﬂelr;ntces blel?Neen p:?ces i:1 art lgia\‘leries Ia::i the
. . . . rices at auctions.
(Lassen Sle dle StUdIerenden nun dle Aufgabe be- 6, zhe press coverage of the Fukushima disaster was a
arbeiten.) e
Ok, let me hear your results!
(Gehen Sie die Sdtze nach und nach mit den Stu-
dierenden durch und lassen Sie sie ihre Antworten
nennen. Mit einem Mausklick kénnen Sie danach
jeweils die richtige Lésung einblenden.) ¥®
Mit den folgenden Formulierungen kdnnen Sie Feedback zu den Antworten geben:
Wenn eine korrekte L6sung genannt wird: Wenn eine Lésung genannt wird, die nicht korrekt ist:
Correct. Thank you. Not quite. Would you like to try again?
Yes, that’s it. Not really. Want to have another go?
That’s right. No, that’s not quite it. Think about it again.
That’s correct. Good try, but not quite right. Can anybody help?
Ok. Thank you. Not exactly.
12
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Folie 14 fiihrt das Flussdiagramm weiter, das Moglichkeiten auf-
zeigt, wie Autoren in wissenschaftlichen Texten Stellung beziehen
konnen.

“B Apart from presenting opinions and ‘disguised
opinions’ in addition to facts, authors of academic
texts can also express their own stance by, “® for
example, modifying the assertions they make. “®

2. The author’s stance

Authors of academic
texts want to convince
their readers

E.g. by How can authors Ee. bY
b . presenting
modifying express their own
. facts and
assertions stance?

opinions

14

Folie 15 stellt Formulierungen vor, mit denen Autoren wissenschaft-
licher Texte ihre Aussagen abschwichen oder verstarken.’

2. The author’s stance
2.2. Modifying assertions

But what does this mean and how do they do this?

Authors often modify the assertions they make:

“B Authors often modify the assertions they make.

= They tone down uncertain or risky claims: hedges

“B One way is to tone down uncertain or risky ;
(might, probably, seem, ...)

claims with the help of so-called ‘hedges’. Exam-
ples of hedges would be words like ‘might’, ‘prob-
ably’, or ‘seem’.

= They emphasise what they believe to be correct:
boosters (clearly, obviously, of course, ...)

“B If authors believe something to be correct, they
can also emphasise this, using so-called ‘boosters’
such as ‘clearly’, obviously’, or ‘of course’. “&

Folie 16 leitet Activity 2 ein.

Mehrspeochis:

2. The thhor’s stance Mugl .,m
In the following activity, we will deal with these 2.2 Modifying assertions

hedges and boosters in order to see how they can Actlvity 2: Hedges and boosters

change the message of a sentence or a whole text. R s e

You will find the activity on page 1 of your work- B second text. Then compare both texts
h ts and the meanings they convey.

sheets.

Fill in the gaps, using only hedges for the first text
and only boosters for the second text. Then com-

pare both texts and the meanings they convey.

You’ve got 4 minutes to work on this activity. Y8
Ir [ Worksheet ]

7 Vgl. hierzu auch Hyland, Ken (2000). ,Hedges, boosters and lexical invisibility: noticing modifiers in academic
texts. In: Language Awareness 9:4, 179-197, Hu, Guangwei & Feng Cao (2011). ,Hedging and boosting in ab-
stracts of applied linguistics articles: A comparative study of English- and Chinese-medium journals”. In: Journal
of Pragmatics 43:2, 2795-2809 sowie Biber, Douglas & Edward Finegan (1989). ,Styles of stance in English:
Lexical and grammatical marking of evidentiality and affect”. In: Text 9:1, 93-24.
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Folie 17 zeigt die Losungen fir Activity 2.

Ok, let me see what you've got!

(Gehen Sie die beiden Texte Liicke fiir Liicke mit
den Studierenden durch und lassen Sie sie ihre
Antworten nennen. Mit einem Mausklick kénnen
Sie jeweils die richtige Lésung einblenden.)

What about the meanings the texts convey? How
do they differ?

(Lassen Sie einen oder zwei Studierende ihre L6-
sungen nennen. Die Studierenden werden wahr-
scheinlich zu dem Schluss kommen, dass aus dem
linken Text hervorgeht, dass Apfel méglicher-
weise gesund sind, und dass aus dem rechten
Text hervorgeht, dass Apfel definitiv gesund
sind.)

Exactly. In the first text, apples seem more or
less healthy, whereas in the second text, there is
no doubt: apples are definitely healthy. *B

Hinweise zum Feedback siehe Folie 13.

2. The author’s stance
2.2. Modifying assertions

Melirspe

Mubis.

Activity 3: Hedges and Boosters
An apple a day keeps the doctor away
New studies suaqzest that eating one apple
per day can  keep you healthy. It
seemy ke the other fruits cannot
compete with apples,
Research s:4dests  that apples _may
reduce the risk of cancer and

are Likely fo-_prevent heart disease.
It is _specudatedt  that sports and

vegetables are rather  irrelevant to

healthy living.

An apple a day keeps the doctor away

New studies clearly show- that
eating one apple per day really does
keep you healthy. It i o fact-that  the
other fruits cannot compete with apples.
Research _proves  that apples obuiowsly
reduce the risk of cancer and
most certainli prevent heart disease.

It is withowtany dowbt  that sports
and vegetables are absolutely irrelevant
to healthy living.

diese Aufgabe zu I6sen, sondern lediglich ein Vorschlag.

Achtung: Die auf Mausklick erscheinenden Losungen sind nicht die einzigen denkbaren Méglichkeiten,

©MuMiS 2014
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Sachverhalte

= Activity 3: Degree of certainty (ca. 2 Min.)

o

/3 Zuschreibung eines Wahrheitsgehalts und Ausdruck von (Un-)Gewissheit

= Sprachliche Mittel bei der Zuschreibung eines relativen Wahrheitsgehalts gedufRerter

= Sprachliche Mittel beim Ausdruck relativer Gewissheit bezliglich eines Sachverhalts

~

Zugehorige Folien: 18-22

Dauer: ca. 7 Min. ‘

Folie 18 greift die Ubersicht wieder auf und leitet {iber zum nichs-
ten Teil der Prasentation: Expressing degrees of truth and certainty.

Having talked about the presentation of knowledge
and the expression of the author’s own stance in
academic texts, we will now turn to the question:
How do authors express the degrees of truth and
certainty they assign to what has been written in
academic texts? B

Folie 19 erldutert, was mit Degree of truth und Degree of certainty
gemeint ist.

“B Authors of academic texts can present pieces
of information as being true or as not being true.

“B The relative degree of truth they assign to an
assertion ranges on a continuum.

“B Similarly, the degree of certainty with which
an author states something, also ranges across a
continuum, Y8 with one extreme being that the
author is very certain, and the other extreme
being that the author is very uncertain whether
something is or is not the case.

An important element of critical reading compe-
tences is to be able to recognize the degrees of
truth and certainty the author wants to convey.?

B

Overview:
Developing critical reading competences

( In academic texts, authors...

a) ..present their own and other researchers’ findings
b) ..comment on these findings and compare/contrast them

N c) ..present the conclusions they draw from this

Ve - N - N -

How do authors
express their own
stance in academic

texts?

How is knowledge
presented in
academic texts?

N\

3. Expressing degree of truth
and certainty

Dimension of truth:

—)

Dimension of certainty:

The author
presents
something as
not being true.

The author
presents
something as
being true.

The author is
very uncertain
whether
something is / is
not the case

The authoris

very certain that
something is / is

not the case

8 Vgl. Seymour, Sharon & Laura Walsh (2006). Essentials for Teaching Academic Reading. Boston: Thomson

Heinle. p. 105.

©MuMiS 2014
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Folie 20 zeigt Formulierungen, mit denen Autoren wissenschaftli-
cher Texte den relativen Wahrheitsgehalt ausdriicken, den sie einer
Aussage zuschreiben.

hMll

How can authors express the degree of truth that they assign to
what they are writing or what has been written?

3. Expressing degree of trut

Let us have a look at some examples of B how
authors express the degree of truth that they
assign to what they are writing or what has been
written.

with the help of certain verbs, such as
- (to) demonstrate
+ (to) claim
« (to) refute

with the help of certain nouns, such as
+ hypothesis
- suggestion
- claim

“® One way of doing this is with the help of cer-
tain verbs, such as (to) claim, (to) demonstrate,
(to) refute, and so on. ‘(To) demonstrate’, here,

nnnnnnnnn g
= untenable

would be an example of a high degree of truth
assigned by the author to what has been written,
with ‘(to) claim’ representing a slightly lower
degree of truth, and ‘(to) refute’ a very low de-
gree of truth.

However, authors can also express the degree of
truth B with the help of certain nouns, such as
‘hypothesis’, ‘suggestion’, or ‘claim’, and so
forth.

A third way of assigning a certain degree of truth
to what has been written is “B to make use of
adjectives. Authors can, thus, refer to an asser-
tion as being ‘convincing’, to give a positive ex-
ample, or, to give a negative example, they can
dismiss a claim as being ‘untenable’. Of course,
these are only two examples of many more ad-
jectives.

“B There are more ways to verbally assign a cer-
tain degree of truth to what has been written,
but we will not go into more detail here. Instead,
we will now turn to the dimension of certainty.

B

16
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Folie 21 zeigt Formulierungen, mit denen Autoren wissenschaftli-
cher Texte ausdriicken, wie sicher sie sich bezlglich einer Aussage
sind.’

3. Expressing degree of
certainty

“B How can authors express the degree of cer-
tainty with which something is stated?

How can authors express the degree of certainty with which
something is stated?

with the help of certain adverbs, such as
- surely
- apparently
- probably

“® They can, for instance, make use of certain
adverbs, such as ‘surely’, if they want to express
that they are very certain, or adverbs such as
‘apparently’ or ‘probably’, each showing a slight-

ly lower degree of certainty than the preceding

with the help of certain verbs, such as
+ (to) believe
- (to) suppose
+ (to) suggest

with the help of auxiliary verbs, such as
- might (e.g. it might / might not be the case that)
+ can (e.g. it can be concluded)

one.

“® Furthermore, a number of verbs can be used
to express how certain the author is concerning
what is being said. ‘(To) believe’ again implies a
high degree of certainty, whereas ‘(to) suppose’
and ‘(to) suggest’ imply lower degrees of certain-
ty.

“B Auxiliary verbs can also indicate the author’s
degree of certainty. The auxiliary verbs ‘might’
and ‘can’ can serve as examples here, among
many others.

“B Again, there are more ways to express the
degree of certainty with which an author states
something, but this should give you a good over-
view. B

9 Vgl. etwa Seymour, Sharon & Laura Walsh (2006). Essentials for Teaching Academic Reading. Boston: Thom-
son Heinle. p. 106 und Biber, Douglas & Edward Finegan (1989). ,Styles of stance in English: Lexical and gram-
matical marking of evidentiality and affect”. In: Text 9:1, 93-24. p. 98.

17
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Folie 22 |eitet Activity 3 ein.

3. Expressing degree of sy —
certainty MUII -projekt.de

Activity 3: Degree of certainty
E Try to put the following expressions in a descending

order according to the degree of certainty they indicate.

Let’s try this out!

Try to put the following sentences in a descend-
ing order according to the degree of certainty
they indicate. 4 would be the highest degree of
certainty, 1 the lowest degree. This won’t take
very long. You’ve got 2 minutes to decide. You
also find this activity on page 3 of your work-

(4: high degree of certainty — 1: low degree of certainty)

X behave in a way that ...
(2] An analysis of the data shows that ...
@ On the basis of the data given, it be concluded that ...

the reason for this is that ...

sheets. YB

(Lassen Sie die Studierenden nun die Aufgabe
bearbeiten.)

'ﬂ’[ Worksheet ]

So, where do we find the lowest degree of cer-
tainty expressed?

(Lassen Sie die Studierenden ihre Lésungen nen-
nen. Starten Sie dabei mit dem Satz, dem die
Studierenden die Nummer 1 zugeordnet haben,
gehen Sie dann weiter zur 2, usw. Mit einem
Mausklick kénnen Sie jeweils die richtige Lésung
einblenden.) &

Hinweise zum Feedback siehe Folie 13.

18
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5 Kritische Evaluation wissenschaftlicher Texte

®  Einschatzung der Stichhaltigkeit von Argumentationen

= Activity 4: Indicators and restriction markers (ca. 10 Min.)
= Reflexion der Verlasslichkeit von Aussagen

Zugehorige Folien: 23-31
Dauer: ca. 17 Min.

Folie 23 leitet Uber zur kritischen Evaluation von wissenschaftlichen
Texten.

We will now turn to the last topic of today’s ses-
sion: The question of how to critically evaluate the
author’s line of argument and the text as a whole.

B

Folie 24 nennt Faktoren, die eine Uberzeugende Argumentation
ausmachen.?

“B Now, what makes a line of argument convinN

ing?

“B First of all, the conclusions that the author
draws “® need to be logical and appropriate. Only
then can they be regarded as adequate.

“® Furthermore, the author should give “B evi-
dence to support his or her arguments. “B This
evidence is adequate when it is sufficient and ap-

propriate. V& J

Mehrspeochis)

4. How to critically evaluate an M
academic text

/\Hg;rgm I N

. critically evaluate ;

( the author’s line of B
argument and the \)
text as a whole?

e°

L]

4. How to critically evaluate ...
4.1. ... the author’s line of argument

What makes a line of argument convincing?

a » p D

conclusions ‘ L ‘ evidence

< > A J

The conclusions are
adequate when they are
logical and appropriate.

The evidence is adequate
when it is sufficient and
appropriate.

10 vgl. Wallace, Mike & Alison Wray (2011). Critical Reading and Writing for Postgraduates. 2" Ed. London:

Sage. p. 35.

©MuMiS 2014
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Folie 25 listet Fragen auf, die der Leser an Argumentationen in wis-
senschaftlichen Texten stellen soll. Lassen sich diese Fragen mit ,Ja“
beantworten, kann dies ein Indiz fur eine fundierte Argumentation
sein.!!

4. How to critically evaluate ...
4.1. ... the author’s line of argument

“® When reading an academic text, we should
therefore have a close look at the conclusions an
author draws and the evidence he or she gives
for these conclusions.

Can you answer the following questions with “yes”?

Does the author make use of indicators that connect the
conclusions with the evidence?

(therefore, because, since, it follows that, it can be concluded
that, ...)

Does the author use restriction markers that imply that the
results are limited to certain conditions?

“B If you can answer the following questions
with ‘yes’, this can serve as an indication of a
coherent and accurate line of argument.

(in conditions where, in so far as, when X is the case, if ...)

“B Does the author make use of indicators that
connect the conclusions with the evidence?

Indicators are words like ‘therefore’, ‘because’,
‘since’, or expressions like ‘it follows that’, ‘it can
be concluded that’, and so on.

Another question you should ask yourself is the
following one: Y8 Does the author use restriction
markers that imply that the results are limited to
certain conditions?

When trying to answer this question, look out for
expressions like ‘in conditions where’, ‘in so far
as’, ‘when X is the case’, to name just a few ex-
amples. B

11 vgl. Wallace, Mike & Alison Wray (2011). Critical Reading and Writing for Postgraduates. 2™ Ed. London:
Sage. p. 35.

20
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Folie 26 leitet Activity 4 ein. Fir diese Aufgabe wird der Kurs in zwei
Gruppen (A und B) geteilt, deren Mitglieder in Einzelarbeit zu je-
weils unterschiedlichen Aspekten arbeiten. Bei der Gruppenbildung
sollte die Lehrperson die Studierenden der Reihe nach Abzdhlen (A,
B, A, B), damit sich die Studierenden im Anschluss jeweils mit einem
Mitglied der anderen Gruppe, das neben ihnen sitzt, Gber ihre Er-
gebnisse austauschen kdénnen.

Ok, let’s do some critical reading practice!

For this activity, we will divide the course into
two groups, A and B.

We will have a look at the excerpt from an aca-
demic text on pages 3 and 4 of your worksheets.
The members of group A will be asked to mark
all the indicators that they find in the text, while
the members of group B will be asked to mark all
the restriction markers that the text contains.

Once you have finished, please discuss your re-
sults with a partner of the other group. We will
start discussing your results in class 10 minutes
from now.

(Lassen Sie die Studierenden nun die Aufgaben
bearbeiten. Wtdihrenddessen kénnen Sie noch
einmal die vorherige Folie einblenden.) VB

Folie 27 zeigt die Losungen zu Activity 4 (Gruppe A).

“B Ok, let’s start with a discussion of the indicators.
Who wants to read out what he or she has found?

(Nachdem Sie die Studierenden einige Ldsungen
haben nennen lassen, kénnen Sie eine Musterldsung
einblenden. Mit jedem Mausklick erscheint die
ndchste Losung.) “®

Hinweise zum Feedback siehe Folie 13.

©MuMiS 2014

4. How to critically evaluate ... Mugll'lw

livse

kt.de

4.1. ... the author’s line of argument

Activity 4: Indicators and restriction markers
E The course will be divided into two groups, A and B.

Working on your own, have a look at the excerpt from an

academic text and underline all the indicators (members
of group A) / all the restriction markers (members of

group B) it contains.

Then, discuss your results with a member of the other

group.

P [ Worksheets ]

4. How to critically evaluate ... Mugll.l,.m ”

Mehrspeochigheit an

4.1. ... the author’s line of argument

Activity 4:
Indicators
(this is) due to (the fact / two
possible reasons)
(this is) because of
as a result (of)
since
because
therefore

these combined effects lead
to

the (first) reason is that
the (other) explanation is that

Reference to data:
The comparison of Fig. 3 and
4 shows that...

21




Folie 28 zeigt die LOsungen zu Activity 4 (Gruppe B).

Mehrspeochigheit an

“B What about the restriction markers? What have o il evaluate - Mu
you found in the text? Activity 4:
Restriction markers
(Nachdem Sie die Studierenden einige Lésungen if
i haben nennen lassen, kénnen Sie wieder eine Mus- e
terlésung einblenden. Mit jedem Mausklick erscheint especially X
auch hier die néchste Lésung.) “® t : /in X that are Y /in X with property ¥

below X vs. above X

Hinweise zum Feedback siehe Folie 13.

Folie 29 leitet Uber zur kritischen Evaluation eines wissenschaftli-

chen Textes als Ganzes.

Mehrspeochigheit an

4. How to critically evaluate ... Eulllﬂﬂxwdi

4.2. ... an academic text as a whole

After a critical read, try to take a position:

After critical reading, try to take a position:

Is the text convincing? Partially convincing? Not
convincing?*?

convincing

This is often not easy to decide. In order to make
this decision, you should pose the following ques-
tions to the text. “B

Is the text convincing? Partially convincing? Not convincing?

12 yg|. McCarter, Sam & Phil Jakes (2009). Uncovering EAP: How to Teach Academic Writing and Reading. Is-
maning: Hueber. p. 85.

22
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Folie 30 listet Fragen, die sich der Leser fiir die Beantwortung der
Frage nach der Stichhaltigkeit eines wissenschaftlichen Textes stel-
len sollte.

4. How to critically evaluate ... Mul

4.2. ... an academic text as a whole

“B If you can answer the following questions with
‘ves’, the academic text you are trying to critically
evaluate can usually be regarded as rather convincing.

Can you answer the following questions with “yes”?
Does the author clearly define the theoretical concepts?
Does the author make reference to the current state of
research?
Does the author present his/her arguments in a convincing
way?

“B It is important that the theoretical concepts the
author refers to are clearly defined, so you should
have a close look at the text and find out whether this
is the case.

In case of an empirical study: Does the author give a detailed
description of the methodological route he/she followed?
Does he/she justify the choice of this approach?

Does the author address potential shortcomings of the
research findings? Does the author mention questions that

i ?
remain open? »

“® Furthermore, you should make sure that the au-
thor makes reference to the current state of research.

“B You should also evaluate whether the author pre-
sents his or her arguments in a convincing way. We
have seen on the last couple of slides what makes a
line of argument convincing.

YD If the text you are reading presents an empirical
study: Does the author give a detailed description of
the methodological route he or she followed? Does
he or she justify the choice of this approach? Here,
again, you should ask yourself whether this choice is
reasonable.

“® Of course, if ‘nobody is perfect’, then nobody’s
research can ever be perfect either. Authors of aca-
demic texts should be aware of this and address po-
tential shortcomings of their research findings and
mention questions that remain open. Has the author
of the text you are reading observed this rule?

“B Of course, this is not a complete list of questions
that can help you evaluate how convincing an aca-
demic text is. Nevertheless, these seem to be some of
the most important ones.

As we will see on the next slide, however, when criti-
cally evaluating an academic text, you will also have
to consider the kind of academic text you are dealing
with and the traditions of the research area the text is
taken from.

(An dieser Stelle kénnen Sie, je nach Fachkultur, noch
den folgenden Punkt ergdnzen: “In the case of our
research area, for example, you should also make
sure that the author clearly states his or her research
questions and that they are embedded in the state of
research / the theoretical discussion concerning the
topic they are dealing with.”) “B

23
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Folie 31 enthalt den Hinweis, dass unterschiedliche Arten wissen-
schaftlicher Texte unterschiedliche Kriterien bei der Evaluation ihrer
allgemeinen Stichhaltigkeit erfordern.

4. How to critically evaluate ...
4.2. ... an academic text as a whole

Note that there are different kinds of academic
texts, for example “B introductions to a field of
study, “B research reports, Y8 state of the art
articles which give an overview of a particular
field of research, “® review articles ¥B and many
more.

Note:

There are different kinds of academic texts, e.g.
= Introductions to a field of study
= Research reports
= State of the art articles (overview)

= Review articles

Each kind of academic text requires different criteria
for its evaluation.

“B Depending on the kind of academic text you
are dealing with, you will have to apply different
criteria for their evaluation.

Research reports, for example, usually contain
empirical data, while introductions to a field of
study or state of the art articles don’t necessarily
do so. If they do contain empirical data, it is not
the authors’ own, but other researchers’ data
these texts refer to. ¥B

24
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5 Zusammenfassung

= Entwicklung kritischer Lesekompetenzen Zugehorige Folie: 32
Dauer: ca. 1 Min.

Folie 32 fasst noch einmal die Inhalte des Erweiterungsbausteins
zusammen.

5. Summary

Before we come to an end, let us summarise the
aspects we have covered in this session on criti-
cal reading competences.

Now you know:
= how knowledge is presented in academic texts
= how authors express their own stance in academic texts

= how authors express the degree of truth they assign to
statements made in academic texts, and how they
express different degrees of certainty

“B You should know by now “B how knowledge is
presented in academic texts, and which expres-
sions authors use for various functions, like pre-
senting the state of research, referring to other

= how to critically evaluate academic texts

sources, or expressing acceptance or rejection.

“® We also talked about why and how authors
express their own stance in academic texts. In
this part of the workshop, we practiced how to
distinguish between facts and opinions and then
turned to hedges and boosters which modify
assertions.

“B In the third part of this workshop, we got to
know some expressions we should pay attention
to in order to be able to interpret the degree of
truth the author assigns to a statement, and the
degree of certainty with which he or she makes
an assertion.

“B We finished our workshop with some advice
on how to critically evaluate a line of argument
and an academic text as a whole. Here, we dis-
cussed the role of adequate conclusions and
evidence and we learned that we should look for
indicators and restriction markers when evaluat-
ing a line of argument. Also, we had a look at a
list of questions we should ask ourselves when
reading a text in order to evaluate how convinc-
ing the text is as a whole. “®

25
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Folie 33 entspricht der Start-Folie.

That’s it for today. See you all again next week.

| hope that this workshop has helped you to under-
stand the importance of reading academic texts
critically and to know what you have to pay atten-
tion to in order to do this successfully.

Apart from the worksheets, you can also download
the PowerPoint Presentation for future reference.
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