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Studying in English: Introduction
Erweiterungsbaustein: Linguistic and Cultural Diversity at University 
1. Einführung
Der Erweiterungsbaustein Linguistic and Cultural Diversity at University ist konzipiert für Gruppen von Studierenden aus unterschiedlichen Herkunftsländern, die ihr Studium überwiegend oder komplett auf Englisch als lingua franca absolvieren und dabei unterschiedliche regionale oder lernersprachliche Varietäten des Englischen sprechen. Diese Gruppen von Studierenden sind nicht nur durch Heterogenität ihrer Muttersprachen, sondern auch durch kulturelle Vielfalt gekennzeichnet, was sich u.a. auf ihre Erwartungen in Bezug auf die Lehrveranstaltungskommunikation sowie die Interaktion mit anderen Studierenden und mit Lehrenden außerhalb von Lehrveranstaltungen auswirkt. Der Baustein Linguistic and Cultural Diversity at University soll diese Studierenden auf die Besonderheiten von Lingua-franca-Kommunikation vorbereiten und ihnen Strategien zur Verständnissicherung und zur Vermeidung bzw. Reparatur von Missverständnissen vermitteln. Die Studierenden sollen weiterhin für kulturell bedingtes Missverständnispotenzial im universitären Kontext sensibilisiert werden. 
Auf den folgenden Seiten finden Sie die wichtigsten Eckdaten (Lernziele/Inhalte, Adressaten, Konzept und Einsatzmöglichkeiten) und einen detaillierten Leitfaden mit Ablaufschema, konkreten Vorschlägen und Tipps zur Durchführung sowie den Lösungen zu den Übungsaufgaben (activities).
1.1 Lernziele/ Inhalte:
· Bewusstwerden der spezifischen Anforderungen und Probleme bei der Kommunikation in sprachlich und kulturell heterogenen Gruppen
· Fähigkeit, zwischen Verständlichkeit und Korrektheit sprachlicher Äußerungen zu unterscheiden und in der englischsprachigen Lehrveranstaltungskommunikation angemessene Prioritäten zu setzen 
· Erwerb von Strategien und sprachlichen Mitteln zur Verständnissicherung und zur Vermeidung/ Reparatur von sprachlich bedingten Missverständnissen in der Lehrveranstaltungskommunikation
· Bewusstwerden kultureller Unterschiede, die die Lehrveranstaltungskommunikation beeinflussen können
· Exemplarisches Kennenlernen der MuMiS-Datenbank von kritischen Interaktionssituationen in der universitären Kommunikation 

1.2 Adressaten und Einsatzmöglichkeiten
Primäre Adressaten des Starterkurses sind internationale Studierende aller Fachrichtungen, die ihr Studium partiell oder komplett in englischer Sprache absolvieren. Er ist so angelegt, dass einzelne Module im Rahmen fachwissenschaftlicher Lehrveranstaltungen eingesetzt werden können. Alternativ kann aber auch der gesamte Starterkurs als separate Lehrveranstaltung angeboten werden. Informationen zu weiteren Einsatzmöglichkeiten finden Sie unter http://www.mumis-projekt.de/starterkurs/?seite=einsatz.
1.3 Dauer des Erweiterungsbausteins
Für die Durchführung des Erweiterungsbausteins benötigen Sie ca. 45 Minuten. Die Zeitangaben bei den jeweiligen Abschnitten helfen Ihnen bei der Zeitplanung. Dieser Baustein ist für eine relativ zügige Durchführung konzipiert. Sollten Sie bei der Durchführung bemerken, dass Sie mit der Zeit nicht hinkommen, können Sie die Studierenden den Abschnitt 6 (“Cultural diversity at university“) auch als Hausaufgabe bearbeiten lassen. Alternativ können Sie den Baustein auch erweitern, indem Sie die Studierenden weitere critical incidents bearbeiten lassen (http://www.mumis-projekt.de/ci/ ).
1.4 Modulaufbau –Studying in English: Introduction
	Grundbaustein
(core unit)
Studying in English: Awareness Raising
≈90 Min.
	Erweiterungsbaustein 
(extension unit )
Linguistic and Cultural 
Diversity at University 
≈45 Min.


Der gesamte Starterkurs umfasst 6 Module, die sich einzeln bzw. in beliebiger Auswahl einsetzen lassen. Das vorliegende Material ist Teil des Starterkurs-Moduls Studying in English: Introduction. Jedes Modul besteht aus einem Grundbaustein und bis zu zwei Erweiterungsbausteinen. Dieses Bausteinprinzip erlaubt die Beschränkung auf den Grundbaustein (Core Unit) ebenso wie die Ergänzung des Grundbausteins durch einen (bei einzelnen Modulen auch zwei) Erweiterungsbaustein(e) (Extension Unit). Dieser hohe Grad an Flexibilität ermöglicht eine optimale Anpassung an die spezifischen Bedürfnisse der Studierenden und an den zur Verfügung stehenden Zeitrahmen.
1.5 Ergänzende Materialien – UniComm English
Sämtliche Starterkurs-Bausteine führen in den Gebrauch englischsprachiger Formulierungen ein, die fächerübergreifend verwendet werden können. Es handelt sich dabei um relativ festgefügte Formulierungen, die es den Studierenden erleichtern sollen, am akademischen Diskurs in englischer Sprache teilzuhaben. Eine umfangreiche Sammlung derartiger Formulierungen findet sich in UniComm English (www.mumis-unicomm.de ), einem Formulierungswörterbuch für die Hochschulkommunikation, das ebenfalls im Rahmen des MuMiS-Projekts entwickelt wurde. 
2. Durchführung des Bausteins „Linguistic and Cultural Diversity at University“ 
2.1 Checkliste
Sie benötigen die folgenden Dateien bzw. Dokumente für die Durchführung dieses Bausteins:

· Didaktischer Leitfaden Grundbaustein: das vorliegende Dokument
· Worksheets Grundbaustein: ausdrucken und entsprechend der Kursteilnehmerzahl kopieren[footnoteRef:1] [1:  Die Worksheets und das Referenzmaterial stehen auf der Projekthomepage zur Verfügung. Alternativ können Sie die Teilnehmer der Lehrveranstaltung auch bitten, diese Dokumente selbst auszudrucken und mitzubringen. ] 

· Referenzmaterial Grundbaustein: ausdrucken und entsprechend der Kursteilnehmerzahl kopieren1 
· PowerPoint-Präsentation Grundbaustein: herunterladen

Sämtliche Dateien bzw. Dokumente stehen Ihnen zum kostenlosen Download zur Verfügung: 
http://www.mumis-projekt.de/starterkurs/?seite=module&modul=5
Die PowerPoint-Präsentation ist mit einem Schreibschutz versehen. Um sie zu öffnen benötigen Sie kein Passwort. Sollte PowerPoint Sie dennoch zur Eingabe eines Passworts auffordern, so wählen Sie in diesem Eingabefenster die Option „schreibgeschützt“ aus. Es empfiehlt sich, den Studierenden die PowerPoint-Präsentation nach dem Workshop/der Lehrveranstaltung zum Download bereitzustellen. Kündigen Sie dies ggf. zu Beginn der Veranstaltung an.
Außerdem benötigen Sie die folgende technische Ausstattung: 

· Laptop
· VGA-Kabel
· Beamer
· ggf. Mehrfachsteckdose

2.2 Anmerkungen zur Verwendung des didaktischen Leitfadens 
Im Anschluss an dieses Kapitel finden Sie auf Seite 5 das Ablaufschema des Bausteins. Es gibt Ihnen einen guten Überblick und hilft Ihnen außerdem während der Durchführung bei der Zeitplanung. 
Nach dem Ablaufschema folgt ab Seite 6 eine detaillierte Handreichung. Sie enthält sämtliche Informationen, die Sie für die Durchführung des Bausteins benötigen. Jedem Abschnitt ist ein farbiger Kasten vorangestellt, der Sie über den Inhalt, die voraussichtliche Gesamtdauer und die zugehörigen Präsentationsfolien informiert. 
Sowohl im Ablaufschema als auch zu Beginn eines jeden Abschnitts finden Sie Zeitangaben, z.B. Dauer: ca. 3 Min. Diese Angaben sollen Ihnen bei der Zeitplanung helfen. Betrachten Sie insbesondere die Zeitangaben zu den activities lediglich als Richtwert. Abhängig vom Sprachniveau der Studierenden und von der Teilnehmerzahl sollten Sie an den entsprechenden Stellen etwas mehr oder auch weniger Zeit veranschlagen. 
Am rechten Rand finden Sie Abbildungen der Präsentationsfolien. Ihnen zugeordnet sind Sprechblasen, die die jeweiligen Inhalte der Folien erläutern. Sie können diese Sprechblasen entweder wörtlich übernehmen oder sie als Grundlage für frei formulierte Erläuterungen verwenden. 
Hier eine kurze Übersicht über die in der detaillierten Handreichung und in der Präsentation verwendeten Symbole:
	Symbol
	Erklärung
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	Mausklick

	[image: ]
	Dauer
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	Lösung zu den activities
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	Einzelarbeit
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	Partnerarbeit
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	Gruppenarbeit
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	Verweis auf weiterführende Materialien



Viel Erfolg bei der Durchführung des Erweiterungsbausteins „Linguistic and Cultural Diversity at 
University “! 
Ihr MuMiS-Team Siegen

3. Ablaufschema des Erweiterungsbausteins „Linguistic and Cultural Diversity at University“ 
Einstieg
· Einführung in den Baustein: Thema und Ablauf 
	Zugehörige Folien: 1 – 2
		Dauer: ca. 2 Min.
1. Ziele des Bausteins 
· Goals of this unit 
Zugehörige Folie: 3 
	Dauer: ca. 1 Min.


 		Dauer: ca. 3 Min.
2. Englisch als lingua franca im Studium
· English as a lingua franca in university studies 
Zugehörige Folien 4 – 8
Dauer: ca. 5 Min.
3. Verstehensprobleme beim Gebrauch von Englisch als lingua franca
· Problems of understanding with English as a lingua franca 
Zugehörige Folien: 9 – 11
Dauer: ca. 3 Min. 













4. Produktionsprobleme: Korrektheit und Verständlichkeit
· Problems of production: correctness and/or comprehensibility 
Zugehörige Folien: 12 – 19
Dauer: ca. 8 Min. 




5. Strategien zur Bewältigung von Verstehensproblemen 
· Strategies for dealing with problems of understanding in lingua franca  communication
· Activity 1: Some strategies for dealing with problems of understanding
Zugehörige Folien: 20  – 29
Dauer: ca. 12 Min. 




6. Kulturelle Vielfalt im Studium 
· Cultural diversity at university 
· Activity 2: Critical incidents 
Zugehörige Folien: 30  – 34
Dauer: ca. 15 Min. 



7. Zusammenfassung der Lernergebnisse 
· Summary 
Zugehörige Folie: 35
Dauer: ca. 2 Min. 


6. Kulturelle Vielfalt im Studium
· 
· 
Zugehörige Folien: 30 – 34
Dauer: ca. 15 Min. 
7. Zusammenfassung  der Lernergebnisse und Abschluss

Zugehörige Folien: 35-36
Dauer: ca.1 Min. 

4. Detaillierte Handreichung „Linguistic and Cultural Diversity at University” 


	Einstieg
· Einführung in den Baustein: Thema und Ablauf 
	Zugehörige Folien: 1 – 2
		Dauer: ca. 2 Min.


	Folie 1 charakterisiert kurz die Thematik des Bausteins „Linguistic and Cultural Diversity at University“.  

	

Welcome to the extension unit of the introduction to studying in English. This unit will help you to cope with the specific demands of studying in English in a group of students with different linguistic and cultural backgrounds. 
	[image: ]

	Folie 2 gibt einen Ausblick auf den Ablauf des Bausteins. 

	

 What is going to happen during the next 45 minutes?
We will start with a more precise specification of the goals of this unit.  We will then reflect upon what it means for you to communicate in English as a lingua franca at university – that is in a language that is a common foreign language for people with different first language backgrounds.  As a next step, we will consider what kinds of problems of understanding may be involved when using English as a lingua franca for communication.  We will also have a closer look at problems of production, that is: of speaking and writing. How important is it to speak correct and comprehensible English in class? All this will prepare you for what may the most important part of this unit for you: I will introduce you to  strategies for dealing with misunderstanding and non-understanding when communicating in English in class.
 Finally, I would like to raise your awareness of what it means to communicate with students from different cultural backgrounds,  and we will finish up with a short summary of what you have – hopefully – learned.


	[image: ]




	Folie 3 spezifiziert die Ziele dieses Bausteins. 

	 Let’s look at the goals of this unit in more detail. I would like to make you aware of what is special about communication among people with different first language backgrounds and different cultural backgrounds who use the English language as a lingua franca. This unit will also help you to decide whether linguistic correctness of an utterance is really necessary in a particular situation, or whether it is sufficient if your utterance is comprehensible for others. You will then be introduced to some strategies for dealing with misunderstandings and non-understanding, and we will finish with a few examples that show how communication at university may be affected by cultural differences. 

	[image: ]




	Folien 4 und 5 nehmen Bezug auf die sprachliche Situation in der jeweiligen Lerngruppe und thematisieren noch einmal das Konzept „lingua franca“.

	

 (Text von Folie vorlesen.)
	[image: ]

	

 People’s first language influences the way they speak a second or foreign language. This means that learners of English  speak different varieties of English. This, of course, 
 increases the risk of misunderstanding or non-understanding. 
Now, what is the situation in this group? Which country are you from? What is your first language/ your mother tongue?
And where did you learn English?
(mehrere Studierende antworten lassen)
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	Folien 6, 7 und 8 thematisieren Probleme und Chancen der Kommunikation in sprachlich und kulturell 
heterogenen Gruppen. 

	 We already mentioned that when studying in English you may experience problems of understanding what other people are saying, and you probably also have some problems of production – in other words: in speaking or writing.

Such problems may arise on various levels: on the levels of pronunciation and of grammar, as well as on the level of meaning and function of words and sentences.


 Although these kinds of problems are normal, you should try to solve them – as far as possible and as soon as possible. 



 You should also keep in mind that – apart from the problems just mentioned – there are also advantages in studying in a linguistically and culturally heterogeneous group: 
 You get prepared for your future professional lives, when – most probably – you will also have to interact with people from different linguistic and cultural backgrounds. 
 You will get to know different points of view and –last but not least:  You can make friends with students from all over the world. 
	[image: ]
[image: ]
[image: ]


	Die Folien 9, 10 und 11 befassen sich mit Problemen der Verständigung auf Englisch als lingua franca. 

	

 Nevertheless – let’s focus on the problems for a while. Let’s start with differences in pronunciation. I would like some of you to read out aloud the sentence in blue.
Any volunteers?
OK – thank you. Somebody else?
(ggf. noch 1-2 weitere Lesedurchgänge)
Did you notice any differences in pronunciation? Can you describe them?“ (einige der Unterschiede beschreiben lassen; erwartbar sind u.a. fehlerhafte Aussprache – inbes. Betonung – von „emergence“, „diverse“ und „varieties“ sowie unterschiedliche Realisierung von „th“ und „r“.)


 Right. The variety of students’ accents – that is: differences in pronunciation – is certainly a major source of misunderstandings. But you shouldn’t worry too much. After a while you will get accustomed to these differences, as they ar rather systematic in nature. Furthermore, another module of this starter course, titled “Understanding Various Accents of English”, will help you to deal with these problems.


	[image: ]

[image: ]


	
 Additional problems may arise, however, on the levels of sentence structure and of meaning and function of words and utterances.

We will deal with these kinds of problems in our next section: Problems of production: correctness and comprehensibility.
	[image: ]

	
Die Folien 12 bis 19 behandeln Probleme bei der Produktion von Äußerungen in Englisch als lingua franca und hier insbesondere die Relation von Korrektheit und Verständlichkeit.

	Folie 12 stellt die Frage nach der Relevanz von sprachlicher Korrektheit im Hinblick auf Verständlichkeit.

	 Well, how important is ‘correctness’ in speaking English?
Does lack of correctness have negative consequences for comprehension? Not necessarily: In many professional and educational contexts people communicate successfully in English as a lingua franca – without speaking ‘correct English’ all the time.
Nevertheless it is important to be aware of risks of misunderstanding and to know strategies for avoiding and repairing them.



	[image: ]




	Folie 13 illustriert das Problem der Verständlichkeit nicht regelkonformer Äußerungen anhand von authentischen Beispielen bei der Verwendung von Englisch als lingua franca in der Lehrveranstaltungskommunikation.

	 Let’ have a look at some examples: The sentences in blue do not quite follow the rules of Standard English. Does this affect comprehensibility? 

Let’s start with sentence number one: Do you understand the meaning of this sentence? What would be a correct version of this sentence? What about the other sentences? 
(Studierende antworten lassen.)
	[image: ]

	Folie 14 beschäftigt sich mit Beispiel 4 als Sonderfall. 

	

 To sum up: Although they are not completely correct, these sentences do not cause problems of comprehension.
But what is wrong with number 4? Is there anything wrong at all? It seems to be a perfectly correct English sentence.
However, it is no longer correct when we know about what it is supposed to mean. The speaker intended it as a question, but he did not use the right word order: ‘Should we go through every topic?’

	[image: ]


	Folie 15 macht Vorschläge zur eindeutigeren Charakterisierung von Fragen. 


	
 And – what has made things worse – he didn’t use a rising intonation that would have marked this utterance as a question, either. Of course this could cause some irritation and maybe even a misunderstanding. If the speaker had introduced his utterance by making its function explicit – by saying something like “I’ve got a question” – this would have compensated for the wrong word order and wrong intonation.

	[image: ]




	Folien 16 bis 18 machen Vorschläge bezüglich des Umgangs mit sprachlicher Korrektheit.


	 When communicating in English as a lingua franca, try to be as correct and precise as possible with the specific terminology of your subject, with general academic vocabulary, like theory, hypothesis and so on, and with words that characterize the function of utterance, like explain, contradict, explain. This will help you to reduce the danger of misunderstanding and – in addition – create an impression of competence. 

	[image: ]

	

 It is useful to differentiate between speaking and writing with regard to linguistic correctness. 
In most situations of writing you will have time to check on grammatical correctness and spelling, and therefore you should focus on content AND on aspects of linguistic correctness, like grammar and spelling.

	[image: ]

	

 You could be more relaxed with regard to linguistic correctness in oral communication – as long as your contribution is comprehensible. 
You should not hesitate to ask a question or to present an interesting argument or a good example because you are worried about correct pronunciation, grammar, or choice of words. 


	[image: ]

	Folie 19 thematisiert weitere Vorzüge von Lingua-franca-Kommunikation.


	 Now something that may surprise you: Research has shown that communication in English as a lingua franca may not just cause problems of understanding, but may also have positive effects for the listeners – for the following reasons: 
Speakers of English as a lingua franca tend to make more pauses than native speakers and they hesitate more often than native speakers by saying “er” or “hmh” – probably because they need more time for planning their utterances. Also, they repeat or rephrase their utterance more often than native speakers. This has the positive effect that listeners have more time to understand and to process what they hear.
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	Die Folien 20 bis 29 stellen Strategien zum Umgang mit Verstehensproblemen in Lingua-franca-Kommunikation vor.
Folie 20 differenziert in Sprecherstrategien, Hörerstrategien und allgemeine Strategien.

	

 As – nevertheless – misunderstandings and non-understanding do occur in oral lingua franca communication, both as a speaker and as a listener you need strategies to deal with these problems. Such strategies are particularly important in university studies, because understanding is an absolutely crucial factor for the acquisition of academic knowledge.
As a speaker, you need to know strategies for preventing misunderstanding and non-understanding as well as strategies for repairing mis- or non-understanding once it has occurred. In addition, there are some general strategies that you may find useful.

	[image: ]

	Folie 21 stellt Sprecherstrategien zur Vermeidung von Missverstehen und Nichtverstehen vor.

	

 Let’s go into more detail now and start with what you could do as speaker to prevent misunderstanding or non-understanding. Here are some suggestions: 
You should speak clearly and slowly. I think this does not need any further explanation. 
You could also make use of repetitions and reformulations to support your listeners in understanding – but be careful not to overdo it! 
If you avoid very long and complex sentences, it will be easier for your listeners to understand what you are saying.
It will also help if – at the beginning of your turn of speaking – to raise appropriate expectations by indicating the topic you are going to focus on and/or by making your communicative intention clear and explicit – for example by starting your turn of speaking with “I’ve got a question” or “I’d like to come back to what you said about X. I’m not quite convinced, I’m afraid.”
It will also be very useful to check understanding from time to time – in particular if you are making a longer contribution to a discussion.
You should not worry too much about hesitations and pauses in speaking. They will give your listeners more time to process what you’ve been saying.
	[image: ] 



	
Folien 22 und 23 stellen Sprecherstrategien zur Reparatur von Missverständnissen vor.

	 Now, what can you do as a speaker, when you realise that what you said was misunderstood or not understood at all?

A first step is of course that you try to figure out what exactly was misunderstood or not understood at all and what may have been the reason for this problem. Then focus on what was misunderstood or not understood.

	[image: ]

	 For the second step you have several options: Depending on the nature of the problem, you can either just repeat what you said – but more slowly – and/ or reformulate what was misunderstood by using less complex sentence structures and/ or by replacing a problematic word by a different one with the same meaning. You could also try to explain problematic vocabulary and/ or give an example. 
If you have the impression that the function of your utterance was not understood correctly, you could make your communicative intention explicit. You can of course also ask somebody else to help you solve the problem – in particular, if everything else has failed. 
In a couple of minutes you will get to know some useful English phrases and sentences that you can use for repairing misunderstanding and non-understanding.

	[image: ]

	Folie 24 stellt Hörerstrategien zur Reparatur von Missverständnissen vor. 


	 But let’s first focus on strategies that you can use as a listener. 
As a listener, you can also take an active part in repairing misunderstanding and non-understanding. The following strategies will be useful: 
As a listener, the first thing you have to do is to get your turn of speaking by interrupting the speaker as soon as you realise that you have a problem of understanding. Of course, it depends on the situation if this is really appropriate – which may not be the case during a lecture, for example. If you decide to interrupt the speaker, you should do so in a polite way. 
You should then specify your problem and – depending on the kind of problem – ask for repetition or reformulation. You could also ask for clarification and/ or for an example. Then check again if you’ve understood correctly. You should then thank the speaker for clarifying or ask him/ her or somebody else for further clarification.
	[image: ]

	Folie 25 führt in activity 1 ein.


	 Now let’s practice some phrases that you can use to express these strategies. Take your worksheets, please, and work on activity 1. 
There you will find some scrambled sentences that you have unscramble first and then match with the strategies they represent. 
You will probably need no more than 5 minutes to finish the task.

	[image: ][image: ]Worksheets



	Folien 26 und 27 zeigen die Lösungen zu activity 1.


	
 Well, has everybody finished? That wasn’t too difficult, was it? 
Let’s begin with speakers’ strategies. Would somebody please start with number 1? 
Correct. / Is it really? Any other suggestions?
(Etc.)

	[image: ]

	

 Let’s now continue with the listeners’ strategies. Perhaps somebody else could go on? 
Correct. / Is it really? Any other suggestions?
(Etc.)



	[image: ]

	Folie 28 schließt die Vorstellung von Strategien mit der Nennung einiger allgemeinerer Strategien ab.

	
	

	Die Folien 29 bis 33 beschäftigen sich mit kultureller Vielfalt im Studium.
Folie 29 thematisiert die Relevanz kulturspezifischer Normen und Werte für die Lehrveranstaltungskommunikation und für das Entstehen von Missverständnissen.

	

 The problems you may experience in using English as a lingua franca for studying do not just relate to language.  Communication in English as a lingua franca is also intercultural communication, and misunderstandings may also occur because of cultural differences.
	[image: ]

	Folie 30 führt in activity 2 ein.
Im Falle von Zeitmangel kann activity 2 auch komplett oder teilweise als Hausaufgabe bearbeitet werden.

	

 Let’s have a look at some examples. On your worksheets you will find 2 critical incidents, that is: descriptions of situations where something goes wrong because of cultural differences. Please get together in pairs (bei geringer Teilnehmerzahl) / in groups of 3 or 4, read the descriptions of the critical incidents at university and try to answer the questions. Be prepared to present your answers in class. You’ve got up to 10 minutes.

Alternative:


 Since – unfortunately – we’ve run out of time, please work on activity 2 as homework. Try to find one or more partners to discuss the critical incidents. Then read the explanations on slides 31 and 32.

	[image: ]
[bookmark: _GoBack][image: ]Worksheets



	Folien 31 und 32 liefern Erklärungen für die beiden critical incidents von activity 2.

	

[image: ] The first critical incident – number A 21 – is a good example of how cultural differences with regard to social hierarchies and social status may cause problems at university. In some cultures, a lecturer or professor is regarded as a person of high status who should not be criticized, because any kind of criticism would imply a loss of ‘face’.
Well, now you might ask: What does ‘face’ mean? It is an abstract concept that is of particular relevance in Asian countries. It combines ideas of social standing, reputation, influence, dignity, and honor. Losing face means being lowered with regard to these categories.
In addition, as you may have realized yourselves, there are culture-specific preferences for styles of teaching: In some cultures, there is a preference for teacher-centered styles of teaching, in other cultures the style is more interactive.

	[image: ]

	
[image: ] The key term for understanding the second critical incident is ‘non-verbal communication’: Al-though some people assume that non-verbal communication is something universal, culture-specific differences, for example in the meaning of gestures, do exist. 
In most cultures, shaking one’s head means ‘no’. It is a sign of negation, of non-understanding or lack of consent. In parts of Indian culture, however, shaking one’s head means just the contrary: It is a sign of understanding. 
	[image: ]


	Folie 33 regt die Studierenden an, über ihre eigenen interkulturellen Erfahrungen im Studium zu reflektieren.

	 I am sure that most of you have experienced problems at university that are caused by cultural differences. Would anybody like tell us about such problems? 
(einige Studierende über entsprechende Erfahrungen berichten lassen). 
You can find more critical incidents at universities on our project website.
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	Folie 34 fasst die Lernergebnisse zusammen.

	 Now, what have you learned so far?” 

(Folie vorlesen.) 
(falls Sie sich dazu entschieden haben, die beiden critical incidents als Hausaufgabe bearbeiten zu lassen, bitte den letzten Punkt entsprechend variieren, z.B.:)
And – in addition – when doing your homework on the critical incidents you will learn something about culture-related misunderstandings. 

	[image: ]

	
Folie 35 schließt den Baustein ab. 

	

 Well, I hope you enjoyed working on this unit, and what you have learned will help you during your studies. 
(We will continue with the next module of the starter course tomorrow/ next week/…).
Have a nice afternoon/ evening/ weekend/ Sunday/…
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1. Goals of this unit

‘The goals of this unit are

= to make you aware of the specific challenges of communication in
linguistically and culturally heterogeneous groups

= 1o help you take wise decisions regarding correctness and
comprehensibilty in using English as a lingua franca at university

* 1o equip you with some basic strategies to deal with misunderstandings
and non-understanding.

* to make you aware of cultural differences that may affect communication
at university
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2. English as a lingua franca
in university studies

I this group, for most (or maybe even all) of you English is not your
first language

Rather, in this group the English language is used as a second or
foreign language for most (or even all) of you.

This means: English is used as alingua franca: a common language
that all of you can — more or less ~ understand and use productively.

“This situation has some consequences for communication that we
need to consider.
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2. English as a lingua franca
in university studies

People’s first language influences the way they speak English as a
second or foreign language.

> Different varieties spoken by learners of English
> Risk of misunderstanding or non-understanding increases





image15.png
2. English as a lingua franca [ ——
in university studies )

Types of problems:

When studying in English, you may experience
= problems of understanding (in listening and/ or reading)
= problems of production (in speaking/ writing)

These problems may arise on various levels:

* pronunciation

* grammar

= meaning and function of words and sentences
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2. English as a lingua franca [ ——
in university studies

These problems are normal

But you should try to solve them
- as far as possible
- as s00n as possible.
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in university studies prjekde

And don‘t forget:
Studying in a linguistically (and culturally) heterogeneous group
offers many benefits as well:

= You get prepared for communication in international contexts
in your future professional lives.

* You get to know different points of view.
* You can make friends with students from other parts of the world.
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3. Problems of understanding s

with English as a lingua franca

Differences in pronunciation

Please read out the following sentence*:
The spread and use of English around the world has resulted
in the emergence of diverse varieties of English that display
systematic variation in their use of the sounds, grammar and
vocabulary of “standard” English .

Did you notice any differences in pronunciation?
Can you describe them?
Trom:Kour, o (2009 remping o f uderstanding inEnleh .5 Lnguarancs” 1

A Mauranen Eina Fta(ods ) ngish 3 igua Fraca, Studis and Fins. Combridge
CambrdgaSehlrs PUblsig . 107123,
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3. Problems of understanding
with English as a lingua franca

Major problems of understanding usually occur because of the great
variety of students" accents in lingua franca communication.

Since the differences in pronunciation are systematic i nature, itis
relatively easy to get accustomed to them.

The module “Understanding Various Accents of English” of this
starter course will help you to deal with different accents of English.

> This kind of problem will diminish over time, as you get
accustomed to other people’s accents.
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3. Problems of understanding
with English as a lingua franca

In lingua franca communication, further problems of understanding
may arise on the levels of

* sentence structure

‘meaning and communicative function of words and utterances.
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woede
correctness and/or comprehensibility o

Producing utterances (speaking or writing)

How important

“correctness" in speaking English?

Does lack of correctness have negative consequences for
comprehension?

In many professional and educational contexts, people with different
first language backgrounds manage to communicate successfully in
English as a lingua franca.

Knowing about the risks of misunderstanding and about strategies

for avoiding and repairing them is helpful for achieving successful
lingua franca communication.
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4. Problems of production:
correctness and comprehensibility

What about using English as a lingua franca at university?

‘The following utterances* all of them from a university context —do not
quite follow the rules of Standard English.
Does this affect comprehensibility?

Itis much more clearer than you think.

2. Each people willwrite his section.

3. It can be happened that sometimes everything fails.
4. We should go through every topic.

5. Itlooks not good.

*Eareis . Beya Soiman (2113 Erien a5 Acadricnya Frnca Soson B, Do Gk vk
090,20

1




image23.png
[ ——
o

4. Problems of production:
correctness and comprehensibility

Although not completely correct, these sentences do not cause
problems of comprehension.

But what is wrong with No 42 Is there anything wrong at all?
4. We should go through every topic.

Perfectly correct English sentence

BUT intended as a question: Should we go through every topic?
> wrong word order
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correctness and/or comprehensibility o

Caution Il

Questions that are not properly marked as such (by correct word
order, a question pronoun (who, what, why, etc.) of rising
intonation) are likely to disturb communication.

Suggestions:

Rising intonation with questions is helpful, if word order is not
correct,

Sometimes it may also help to characterise the communicative
function of an utterance explicitly: “I've got a question:

s




image25.png
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correctness and/or comprehensibility o

Further suggestions:
1. Try to be as correct and precise as possible with
- the specific terminology of your subject
- general academic vocabulary (e.g. theory, hypothesis, etc.)

- expressions of academic language functions (e.g. explain,
contradict, claim, etc.)

> Effects:
- Reducing danger of misunderstanding
- Creating an impression of subject matter competence/ professional
competence in spite of non-standard usage of the English language

0
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4. Problems of production: l l

- proftade
correctness and comprehensibility

2. Focus on content AND linguistic correctness in writing.

In most situations of writing you will have time to check on
grammatical correctness, the spelling of words, etc.

12
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4. Problems of production:
correctness and_comprehensibility

3. 1n oral communication you could be more relaxed with regard to
correctness, as long as your contribution is comprehensible.
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4. Problems of production: l l I
correctness and/ or comprehensibility

Some good news:

projektde

Using English as a lingua franca may also have positive effects for
the lsteners:

Research* has shown that speakers of English as a lingua franca tend to
+ make more pauses than native speakers

+ hesitate by saying “er*, “hmh" etc. more often than native speakers
+ repeat or rephrase what they have been saying

> Effect: more time for listeners to understand and process what they
hear

0 Mauranen, Ana 2012 Exlrig ELF: Academic gl aped by -1t spakers.Canbrdge-CLP

1
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5. Strategies for dealing with problems of -
understanding in lingua franca
communication
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Nevertheless, misunderstandings and non-understanding do occur in
lingua franca communication.

s a speaker as well as a listener you will need strategies to deal
with these problems.

Asa speaker:
Strategies for preventing misunderstanding/ non-understanding

Strategies for repairing misunderstanding/ non-understanding

Asalistener
Strategies for repairing misunderstanding/ non-understanding

General strategies
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5. Strategies for dealing with problems of Namediis wai
understanding in lingua franca l

communication
SPEAKERS' strategies for preventing misunderstanding/
non-understanding

= Speakslowly and clearly.

* Make use of repetitions and reformulations.

projekt.de

*  Avoid very long and complex sentences.

*  Raise appropriate expectations by
cating the topic you are going to focus on
- making your communicative intentions clear and explicit.

*  Check understanding from time to time.
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5. Strategies for dealing with problems of Namediis wai
understanding in lingua franca l

P~ projekt.de
communication

SPEAKERS' strategies for repairing misunderstanding/
non-understanding: 2 steps

STEP

» Tryto figure out what exactly was misunderstood or not
understood and on what may have been the reason for mis- (or
non-Junderstanding.

* Focus on what was misunderstood/ not understood.
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understanding in lingua franca l
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communication

STEP 2: Do one or more of the following things:
* Repeat what you said - but more slowly.

= Rephrase/ reformulate what was misunderstood/ not understood
- by using less complex sentence structures
- by using different vocabulary (with the same meaning

= Explain/ define problematic vocabulary.
* Give an example, if appropriate.

= Make your communicati
= Ask somebody else for help.

x
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5. Strategies for dealing with problems of depesiaet s

]
understanding in lingua franca l e

communication
LISTENERS' strategies for repairing misunderstanding /
non-understanding
* Interrupt the speaker politely (if appropriate).
» specify your problem of understanding / make it explicit.
= Askfor repetition or reformulation.
= Askfor clarification.
= Askfor an example.
* Checkif you've understood correctly.
ing. OR:
= Askthe speaker or somebody else for further clarification

= Thank the speaker for cl
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Activity 1

Activity 1: Some strategies for dealing with problems of understanding
- Worksheet

Unscramble the sentences on your worksheet and match them with
the strategies they represent.

@© 5 min.

=5
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Activity 1

Activity 1: Solutions (SPEAKER)

1. Perhaps an example may help to ilustrate
what | mean by X.

Areyoustillwith me?
Would you like me to explain that again?

Any questions sofar?

o os W o

Has somebody else got an idea how to explain
what X means?

6. Oh, maybe this was a misunderstanding.
I didn'tmean tocritcise your position.

® oo >
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Activity 1
Activity 1: Solutions (LISTENER)
1. Could you perhapsgive an example to lustrate.

what you mean by X? Il
2. Sorryforinterrupting you, but F
3. Thatwas a bit too fast. Could you repeat that, please? H
4. Let me just checkif | got that correctly.

Are you implying that. K
5. Excuse me, but  have a problem with understanding

what you said about X. /G
6. 1didn'tquite get what you said abou the difference between

Aand B. Could you try to explain that in more detai, please? G/t
7. If understood you correctly, you were saying that K

2
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6. Cultural diversity at university

Lingua franca communication is at the same time
intercultural communication.

> Culture-specific norms and values have an influence on
how people communicate.

> This is also relevant for communication in university courses
and may be a cause for misunderstandings.

2
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Activity 2

%3 Activity 2: Critical incidents
> Worksheet

58
Get together in pairs or in groups of 3-4 people. Read the

descriptions of the critical incidents at university and try to
answer the questions.

Be prepared to present your answers in class.
© 10 min.

S
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Activity 2

Critical incidents:

0 culture-specific differences with regard to
relevance of social hierarchies and social status

O lecturer / professor as a person of high status /
an authority that should not be criticized
(neither explicitly nor implicitly)
otherwise: loss of “face”

O culture-specific preferences for styles of teaching:
teacher-centered o interactive
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Activity 2

Critical incidents:
Explanation A 36

0 culture-specific differences in non-verbal communication
0 specifically: culture-specific differences in the meaning of gestures
O meaning of shaking one’s head

= in German culture: negation / non-understanding / lack of
consent

= in (parts of) Indian culture: sign of understanding

=
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6. Cultural diversity at university

More ritcalincidentsat university: http:/ . murmis-orojekt.de/cl/
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7. Summary

Now you know

O something about the challenges of communication in linguistically
and culturally heterogeneous groups at university ¥

0 about the relevance of correctness and comprehensibility in lingua
franca communication

0 some basic strategies for achieving understanding in lingua franca
communication at university ¥

O something about the role of culture as a potential source of
misunderstandings and irritation ¥
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