[bookmark: _GoBack][image: MuMiS-Logo]








Didaktischer Leitfaden

Awareness Raising 

 (
Erweiterter 
Grundbaustein
 (90 Min.)
des Starterkurs-Moduls
Studying in English: Introduction
)










 (
Author:
 Annelie Knapp
)

Starter course 
Devised by the Multilingualism and Multiculturalism in University Studies (MuMiS) project team
Developed at the University of Siegen, sponsored by VolkswagenStiftung
For information on the research project, see our website: http://www.mumis-projekt.de/
Copyright MuMiS 2015

Studying in English: Introduction
Grundbaustein: Awareness Raising
1. Einführung
Englischsprachige Lehre stellt für Studierende wie auch für viele Lehrende eine erhebliche Herausforderung dar, denn auch bei guter allgemeinsprachlicher Kompetenz im Englischen sind Studierende in der Regel mit Englisch als Wissenschaftssprache wenig vertraut. Studierende haben darüber hinaus häufig sprachlich bedingte Probleme, sich in englischer Sprache aktiv an der mündlichen Interaktion in Lehrveranstaltungen zu beteiligen, z.B. Verständnisfragen zu stellen, Gegenargumente vorzubringen usw. Dies ist inzwischen durch empirische Studien aus dem In- und Ausland gut belegt. Der Baustein Awareness Raising soll Studierenden die Besonderheiten der Verwendung von Englisch als „Studiersprache“ sowie ihren damit verbundenen Lernbedarf bewusst machen und ihnen gleichzeitig einen Überblick darüber geben, wie der Starterkurs ihnen dabei helfen kann, entsprechende Schwierigkeiten zu bewältigen. 
Auf den folgenden Seiten finden Sie die wichtigsten Eckdaten (Lernziele/Inhalte, Adressaten, Konzept und Einsatzmöglichkeiten) und einen detaillierten Leitfaden mit Ablaufschema, konkreten Vorschlägen und Tipps zur Durchführung sowie den Lösungen zu den Übungsaufgaben (activities).
1.1 Lernziele/Inhalte:
sprachliche Lernziele/Inhalte:
· Verbesserung der auf die Lehrveranstaltungskommunikation bezogenen englischen Sprachkompetenz: allgemeines wissenschaftliches Vokabular (exemplarisch), Formulierungen zur Realisierung lehrveranstaltungstypischer kommunikativer Funktionen, die unabhängig von den jeweiligen fachlichen Inhalten verwendet werden können  

weitere Lernziele/Inhalte:
· Erkennen der Vorteile sowie der Probleme englischsprachiger Lehrveranstaltungen 
· Sensibilisierung für die sprachlich-kommunikativen Charakteristika von Lehrveranstaltungskommunikation
· Erkennen der Nützlichkeit vorgefertigter Formulierungen für die Lehrveranstaltungskommunikation
· Erkennen des eigenen Lernbedarfs bzgl. des Englischen als Wissenschafts- und Studiersprache
· Exemplarisches Kennenlernen des Formulierungswörterbuchs UniComm English
· Überblick über die anderen Module des Starterkurses gewinnen
1.2 Adressaten und Einsatzmöglichkeiten
Primäre Adressaten des Starterkurses sind deutsche und internationale Studierende aller Fachrichtungen, die ihr Studium partiell oder komplett in englischer Sprache absolvieren. Er ist so angelegt, dass er im Rahmen der betreffenden fachwissenschaftlichen Lehrveranstaltung eingesetzt werden kann. Informationen zu weiteren Einsatzmöglichkeiten finden Sie unter http://www.mumis-projekt.de/starterkurs/?seite=einsatz.
1.3 Dauer des Grundbausteins
Für die Durchführung des Grundbausteins benötigen Sie ca. 90 Minuten. Die Zeitangaben bei den jeweiligen Abschnitten helfen Ihnen bei der Zeitplanung. 
1.4 Modulaufbau –Studying in English: Introduction
	Grundbaustein
(core unit)
Studying in English: Awareness Raising
≈90 Min.
	Erweiterungsbaustein 
(extension unit )
Linguistic and cultural diversity at university 
≈45 Min.


Der gesamte Starterkurs umfasst 6 Module, die sich einzeln bzw. in beliebiger Auswahl einsetzen lassen. Das vorliegende Material ist Teil des Starterkurs-Moduls Studying in English: Introduction. Jedes Modul besteht aus einem Grundbaustein und bis zu zwei Erweiterungsbausteinen. Dieses Bausteinprinzip erlaubt die Beschränkung auf den Grundbaustein (Core Unit) ebenso wie die Ergänzung des Grundbausteins durch einen (bei einzelnen Modulen auch zwei) Erweiterungsbaustein(e) (Extension Unit). Dieser hohe Grad an Flexibilität ermöglicht eine optimale Anpassung an die spezifischen Bedürfnisse der Studierenden und an den zur Verfügung stehenden Zeitrahmen.
1.5 Ergänzende Materialien – UniComm English
Sämtliche Starterkurs-Bausteine führen in den Gebrauch englischsprachiger Formulierungen ein, die fächerübergreifend verwendet werden können. Es handelt sich dabei um relativ festgefügte Formulierungen, die es den Studierenden erleichtern sollen, am akademischen Diskurs in englischer Sprache teilzuhaben. Eine umfangreiche Sammlung derartiger  Formulierungen findet sich in UniComm English (www.mumis-unicomm.de), einem Formulierungswörterbuch für die Hochschulkommunikation, das ebenfalls im Rahmen des MuMiS-Projekts entwickelt wurde. 

2. Durchführung des Bausteins „Awareness Raising“ 
2.1 Checkliste
Sie benötigen die folgenden Dateien bzw. Dokumente für die Durchführung dieses Bausteins:

· Didaktischer Leitfaden Grundbaustein: das vorliegende Dokument
· Worksheets Grundbaustein: ausdrucken und entsprechend der Kursteilnehmerzahl kopieren[footnoteRef:1] [1:  Die Worksheets und das Referenzmaterial stehen auf der Projekthomepage zur Verfügung. Alternativ können Sie die Teilnehmer der Lehrveranstaltung auch bitten, diese Dokumente selbst auszudrucken und mitzubringen. ] 

· Referenzmaterial Grundbaustein: ausdrucken und entsprechend der Kursteilnehmerzahl kopieren1 
· PowerPoint-Präsentation Grundbaustein: herunterladen

Sämtliche Dateien bzw. Dokumente stehen Ihnen zum kostenlosen Download zur Verfügung: 
http://www.mumis-projekt.de/starterkurs/?seite=module&modul=5
Die PowerPoint-Präsentation ist mit einem Schreibschutz versehen. Um sie zu öffnen benötigen Sie kein Passwort. Sollte PowerPoint Sie dennoch zur Eingabe eines Passworts auffordern, so wählen Sie in diesem Eingabefenster die Option „schreibgeschützt“ aus. Es empfiehlt sich, den Studierenden die PowerPoint-Präsentation nach dem Workshop/der Lehrveranstaltung zum Download bereitzustellen. Kündigen Sie dies ggf. zu Beginn der Veranstaltung an.
Außerdem benötigen Sie die folgende technische Ausstattung: 

· Laptop
· VGA-Kabel
· Beamer 
· ggf. Mehrfachsteckdose

2.2 Anmerkungen zur Verwendung des didaktischen Leitfadens 
Im Anschluss an dieses Kapitel finden Sie auf Seite 5 das Ablaufschema des Bausteins. Es gibt Ihnen einen guten Überblick und hilft Ihnen außerdem während der Durchführung bei der Zeitplanung. 
Nach dem Ablaufschema folgt ab Seite 6 eine detaillierte Handreichung. Sie enthält sämtliche Informationen, die Sie für die Durchführung des Bausteins benötigen. Jedem Abschnitt ist ein farbiger Kasten vorangestellt, der Sie über den Inhalt, die voraussichtliche Gesamtdauer und die zugehörigen Präsentationsfolien informiert. 
Sowohl im Ablaufschema als auch zu Beginn eines jeden Abschnitts finden Sie Zeitangaben, z.B. Dauer: ca. 3 Min. Diese Angaben sollen Ihnen bei der Zeitplanung helfen. Betrachten Sie insbesondere die Zeitangaben zu den activities lediglich als Richtwert. Abhängig vom Sprachniveau der Studierenden und von der Teilnehmerzahl sollten Sie an den entsprechenden Stellen etwas mehr oder auch weniger Zeit veranschlagen. 
Am rechten Rand finden Sie Abbildungen der Präsentationsfolien. Ihnen zugeordnet sind Sprechblasen, die die jeweiligen Inhalte der Folien erläutern. Sie können diese Sprechblasen entweder wörtlich übernehmen oder sie als Grundlage für frei formulierte Erläuterungen verwenden. 
Hier eine kurze Übersicht über die in der detaillierten Handreichung und in der Präsentation verwendeten Symbole:
	Symbol
	Erklärung
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	Mausklick
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	Dauer
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	Lösung zu den activities
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	Einzelarbeit
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	Partnerarbeit
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	Gruppenarbeit
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	Verweis auf weiterführende Materialien



Viel Erfolg bei der Durchführung des Grundbausteins „Awareness Raising“! 
Ihr MuMiS-Team Siegen

3. Ablaufschema des Grundbausteins „Awareness Raising“ 

 (
Einstieg
Einführung in das Modu
l: Thema und Ablauf 
Zugehörige Folien: 1 – 2
Dauer: ca. 5
 Min.
1
.
 
Einleitung 
Vorteile und Probleme englischsprachiger Lehre
Activity 1: Vor- und Nachteile englischsprachiger Lehre 
Zentrale Ergebnisse der Forschung zu englischsprachiger Lehre 
Zugehörige Folien: 
3 – 8
Dauer: ca. 
10
 Min.
Dauer: ca. 2 Min.
 
Dauer: ca. 
3
 Min.
2. Ziele des Starterkurses
Gesamtziel des Starterkurses 
Ziele des Bausteins
Merkmale vorgefertigter Formulierungen
Zugehörige Folien 9 – 10
Dauer: ca. 4 Min.
Dauer: ca. 2 Min.
3
.
 
Charakteristika von Lehrveranstaltungskommunikation
Fachspezifisches Vokabular
Allgemeines wissenschaftliches Vokabular
Activity
 2: Allgemeines wissenschaftliches Vo
k
abular
Spezifisches Vokabular für die Lehr
-Lern-Interaktion 
Activity
 3: Formulierungen zu organisatorischen Aspekten der Lehrveranstaltung 
Zugehörige Folien: 
11 – 24
Dauer: ca.
 20 Min. 
PAUSE
 (ca. 10 Min.)
)





















 (
3
.
 
Charakteristika von Lehrveranstaltungskommunikation (Fortsetzung)
Akademische Sprachfunktionen
Activity
 4: Akademische Sprachfunktionen und ihre sprachliche Realisierung
Diskursive Konstruktion von Wissen 
Bezug auf bereits Gesagtes oder Geschriebenes
Ankündigung folgender Sprechhandlungen
Explizite Charakterisierung der Funktion von Äußerungen
Activity
 5: Formulierungen für den Bezug auf bereits Gesagtes/ Geschriebenes und zur Ankündigung folgender Sprechhandlungen 
Zugehörige Folien: 
25 – 33
Dauer: ca.
 20 Min. 
) (
4. Vorgefertigte Formulierungen für wiederkehrende kommunikative Anforderungen
Vorteile vorgefertigter Formulierungen für die Lehrveranstaltungskommunikation
Vorstellung des Formulierungswörterbuchs 
UniComm
 English
 
Zugehörige Folien: 
34 – 43
Dauer: ca.
 8 Min. 
) (
5. Verbesserung der studiumsbezogenen Englischkompetenz 
Activity
 6: Fragebogen zum individuellen Unterstützungsbedarf 
Vorschläge zur Verbesserung der studiumsbezogenen Englischkompetenz
Zugehörige Folien: 
44 – 46
Dauer: ca.
 8 Min. 
)
 (
6./7. 
Überblick über die anderen Module des Starterkurses; Zusammenfassung der Lernergebnisse
Zugehörige Folien: 
47-49
Dauer: ca.
 3 Min. 
)
4. Detaillierte Handreichung „Awareness Raising” 
	 (
Einstieg
Einführung in das Modu
l: Thema und Ablauf 
Zugehörige Folien: 1 – 2
Dauer: ca. 5
 Min.
)

	




	
Welcome to the Starter Course Studying in English, which will help you to cope with problems that may arise from using English for your studies. We will start with the introductory module, which aims to raise your awareness of the specifics of studying in English as a foreign language.
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	Folie 2 gibt einen Ausblick auf den Ablauf des Bausteins „Awareness Raising“.

	
 We will start by reflecting upon the particular benefits and challenges of studying in English. I will then introduce you to the goals of the starter course as a whole and to the goals of this particular unit. A large part of this unit will be devoted to the characteristics of communication in university courses and to the specific communicative demands that follow from these characteristics. In particular, we will deal with general academic vocabulary and with words and phrases to talk about organizational matters in university courses and to express the typical functions of language used in academic discourse. We will then see how the knowledge of ready-made phrases may be useful for coping with these communicative demands. On this basis, you will have the opportunity to reflect upon your individual language-related needs with regard to studying in English, that is, the areas where you think you need support. We will finish with a brief overview of the other modules of the starter course and see how they may help you fulfill your learning needs. This is quite a lot of content, and therefore we will have a 10-minute break when we have reached halfway of the unit.
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	 (
1
.
 
Einleitung 
Vorteile und Probleme englischsprachiger Lehre
Activity 
1: Vor- und Nachteile englischsprachiger Lehre 
Zentrale Ergebnisse der Forschung zu englischsprachiger Lehre 
Zugehörige Folien: 
3 – 8
Dauer: ca. 
10
 Min.
Dauer: ca. 2 Min.
 
Dauer: ca. 
3
 Min.
)


Folie 3 nimmt Bezug auf die unterschiedlichen Erfahrungen der Studierenden mit dem Gebrauch der englischen Sprache. 

	
 What is the situation of this group? What are your experiences with speaking English outside your English language classes at school? 
For example, how many of you have been in an English-speaking country for a longer period of time? 
(ggf. Genaueres von Studierenden erfragen: “Where exactly were you and for how long?”)
Is there anybody in this group who has studied a semester abroad where English was the language of instruction at university?
I guess that some of you have experienced Content and Language Integrated Learning (“CLIL” for short) at school. Is that correct?
(ggf. Genaueres von Studierenden erfragen und/ oder Fazit ziehen)
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	Folie 4 führt zu Activity 1 und fordert die Studierenden auf, über die Vor- und Nachteile englischsprachiger Lehre zu reflektieren und in Partnerarbeit entsprechende Argumente zusammenzutragen. 

	
 Well, studying in English has a lot of benefits, but it may be challenging as well. 
Please get together with a partner now, take your worksheets and work on Activity 1, which is about the benefits and challenges of studying in English. Has everyone got a worksheet? You’ve got up to 7 minutes to make a list of benefits/advantages and another list of challenges/problems that are connected with studying in English. When you have finished, we will collect your ideas on the board. 
Any questions? No? OK, then get started, please.
	[image: ][image: ] (
Worksheet
s
)





	Folie 5 führt zur Sammlung der Ergebnisse der Partnerarbeit an der Tafel.

	
 Well, it looks like everybody has finished now.
What have you found? Let‘s collect your ideas about benefits and challenges of studying in English and make two lists on the board.
We’ll start with a list of benefits …
… now let’s turn to the challenges or problems.
	[image: ]

	Folien 6, 7 und 8 ergänzen die Listen auf der Basis von Activity 1 durch Ergebnisse empirischer Studien. 

	 Other students from universities in Germany and in other European countries also answered questions about benefits and challenges of studying in English as a foreign language. 
This is what they consider to be the most important benefits: (vorlesen)…
As you can see, this is very close to/a bit different from your list.
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	 Now, what do other students consider to be the main challenges, and what are their main concerns? Many students experience comprehension problems: They have difficulties understanding what the lecturer says or what other students say. They also have the impression that studying in English requires more time and effort and that it has negative consequences for learning the subject-matter. Furthermore, they fear that it has negative effects on their grades.
Again, this is very close to/a bit different from your problems and concerns.
 It is a fact that many students experience problems of understanding and that they need more effort and time to plan their utterances in English. This may have further consequences: Students may prefer to remain silent and not to participate actively in classroom interaction. They may ask fewer questions, there may be fewer discussions, and – if discussions take place at all – they tend to be shorter. All this may lead to a situation where students’ problems remain unsolved because they do not feel able to verbalize their specific comprehension problems. 
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 (
2. Ziele des Starterkurses
Gesamtziel des Starterkurses 
Ziele des Bausteins
Merkmale vorgefertigter Formulierungen
Zugehörige Folien 9 – 10
Dauer: ca. 4 Min.
 
Dauer: ca. 2 Min.
)






	Folien 9 und 10 informieren über die Ziele des Starterkurses allgemein sowie über die spezifischen Ziele dieses Bausteins. 

	 This is where the starter course comes in. The goal of the starter course is to maximize the benefits and – at the same time – to minimize the potentially negative effects of studying in English.
This will be done by  improving your English language skills – particularly those you need for academic studies – and  by making you familiar with strategies to cope with the challenges of studying in English.
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 This particular unit of the starter course aims to raise your awareness of what is characteristic of communication in academic contexts and what may cause problems. I will then try to make you aware of how useful it is to have what is called “ready-made phrases” available for communication, in particular for academic contexts, and I will briefly introduce you to UniComm English, a special dictionary that will help you find appropriate expressions for communication in typical study-related situations. 
You will also learn some phrases for successful communication at university, and – to end – you will have the opportunity to identify your individual learning needs and to see how the other modules of the starter course may cater to them.
	[image: ]




	Die Folien 11 bis 24 erläutern einige Besonderheiten von Lehrveranstaltungskommunikation.

	Folie 11 geht auf Charakteristika der Kommunikation in akademischen Kontexten ein.

	 Well, what are the characteristics of communication in academic contexts, then? Look at the utterances on the next slide. Three of them are typical in academic contexts; the other ones are normally used in everyday situations.
Which are the ones from academic contexts? Yes, correct – numbers 1, 3, and 4.
That was easy. But why? How did you know? Did you have any clues?”
(The answers should focus on the following words: model, deliver, theory, fiscal policy, unemployment, according to, projections, biomass, resource, assignments.)
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	Folie 12 dient einer ersten Systematisierung akademischen Vokabulars.

	 We can divide vocabulary that is typically used in academic contexts into three categories: 
First: subject-specific vocabulary. The words fiscal policy and biomass belong into this category. Second: general academic vocabulary. Typical examples here are model and theory. And, third, vocabulary that relates to the specifics of teaching and learning at university, for example group work 
Can you add more words that fit into one of these three categories?    Right – which category is it? (Is it really? Any other suggestions?)
	[image: ]

	Auf Folie 13 werden die 3 Kategorien akademischen Vokabulars definiert.


	 Now, what’s the difference between subject-specific academic vocabulary and general academic vocabulary?
(Lesen Sie den entsprechenden Text auf der Folie vor.)
This starter course does NOT deal with vocabulary that is specific to your subject of study. But it DOES deal with general academic terms and with vocabulary that you will need to talk about organizational aspects of teaching and learning at university. 
	[image: ]




	Die Folien 14 bis 20 dienen der Vermittlung einiger fächerübergreifend relevanter wissenschaftlicher Termini sowie der Sensibilisierung der Studierenden für ihren Lernbedarf in Bezug auf allgemein-akademisches Vokabular. 
Folien 14 und 15 beschäftigen sich mit der Aussprache einiger zentraler akademischer Termini. 

	
 Now let’s focus on general academic vocabulary and let’s check how familiar you are with certain terms. Here you see examples of nouns (in yellow), adjectives (blue), and verbs (green). Do you know what these terms mean and how to pronounce them correctly?


 Let’s start with the pronunciation of these words. Let’s 
listen to a native speaker of British English first.
(Allow 2 or 3 repetitions.)
Can you pronounce these words correctly?”
(Have several students repeat the words, with a special focus on appropriate stress.) 
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	Folie 16 führt in Activity 2 ein, bei der es um die Bedeutung der Termini von Folie 15 geht.


	
 Now take your worksheets again and work on Activity 2, which deals with general academic vocabulary. You’ve got about 7 minutes to work on this activity. You may choose to work on your own or with a partner. 
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	Folie 17 zeigt mögliche Lösungen zu Activity 2 auf.

	
[image: ] Okay. It looks like you’ve finished. Well then, let’s start with the nouns: 
‘cause’ can be explained as ‘a person or event that makes something happen’. Is this close to what you have written? (einige alternative Formulierungen vortragen lassen und kommentieren bzw. ggf. korrigieren). Most of you will know that there is also a verb ‘to cause’ – meaning ‘to make something happen’.
What about ‘hypothesis’? (etc.)
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	Folie 18 liefert Definitionen der 3 Adjektive.

	
 Let’s go on with the three adjectives. What do they mean?
(weiter analog zu Folie 17)
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	Folie 19 liefert Definitionen der 3 Verben.
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 And – finally – the verbs. 
(weiter analog zu Folie 17)
Be careful: the verb ‘to claim’ has several meanings. We’re just considering its meaning in academic contexts. It means ‘to state that something is true, even though it has not been proved’.
‘to decline’ means ‘to decrease (that is: to become less) in quantity or importance’. 
‘to generate’ is not difficult for you, I guess. It means ‘to produce or cause something’.
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	Folie 20 verweist auf das Starterkurs-Modul „Basic Academic Vocabulary in English“.

	
 There is another module of this starter course called “Basic Academic Vocabulary in English”, which deals with academic vocabulary in a much more comprehensive way and in much more detail. 
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	Die Folien 21 bis 24 beschäftigen sich mit Formulierungen zur Kommunikation über organisatorische Aspekte von Lehrveranstaltungen.
Auf Folie 21 werden einige typische Beispiele gegeben.

	
 Now let’s continue with what is typical of communication in university courses. There are quite a lot of organizational matters that have to be dealt with such as course requirements, organization of group work, etc. 
The following sentences are typical examples of what has to be communicated and how this can be done in English.
(Beispielsätze vorlesen)
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	Folie 22 führt in Activity 3 ein. 

	
 Are you prepared to talk about organizational matters in English?
Take your worksheets again and work on Activity 3, please, in order to check how well prepared you are to ask questions about organizational matters. You won’t need more than 2 or 3 minutes. 

	 (
Worksheet
s
)[image: ][image: ]




	
Folie 23 zeigt mögliche Lösungen zu Activity 3 und weist auf das Online-Formulierungswörterbuch UniComm hin. 

	
 This is what you could say in English: 
(Lösungen vorlesen und ggf. alternative Vorschläge der Studierenden kommentieren)

Towards the end of this unit you will also learn how to find phrases in the online dictionary UniComm English to deal with organizational matters.
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	Folie 24 leitet eine Pause ein.

	
 As for organizational matters in this course, I personally think that we need a break now, and this is exactly what the PowerPoint presentation suggests. How can I express this in English? Let me try: I think we deserve a break now. We’ll continue in 10 minutes. Please be back on time.
	[image: ]

	Die Folien 25 bis 27 befassen sich mit Formulierungen zum Ausdruck typischer akademischer Sprachfunktionen.
Folie 25 führt in das Konzept „language functions“ ein. 

	

	 Thank you everybody – or almost everybody – for being back on time. Let’s continue with what is typical of communication in university courses. Our next topic is “academic language functions”.
To get an idea of what this means, let us briefly look at language functions in everyday life.
We use language for many different purposes – or “functions” – such as to greet people,to invite someone, or to apologize.
In academic contexts, purpose or function is particularly important to language choice, e.g., when comparing and contrasting, or explaining cause and effect.
Have a look at the examples on the slide. (Vorlesen!)
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	Folie 26 führt in Activity 4 ein. 

	 Now let’s practice identifying some more academic language functions. Take your worksheets again and work on Activity 4. You have to match sentences with their respective functions.
You will need about 5 minutes.
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	Folie 27 zeigt die Lösungen zu Activity 4.

	
 Well, has everybody finished? That was a bit difficult, wasn’t it? 
Now let’s compare your results.
What is the function of sentence 1?
Correct. / Is it really? Any other suggestions?
(Etc.)
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	Folien 28 bis 34 beschäftigen sich mit der diskursiven Konstruktion von Wissen als weiterem Charakteristikum von Lehrveranstaltungskommunikation. 
Folie 28 thematisiert die Konstruktion von Wissen als Funktion von Lehrveranstaltungskommunikation.

	 Now let’s have a look at what’s so special about communication in university courses: What is its main purpose? Well, you are certainly here at university in order to learn something – or to express yourselves in a slightly more sophisticated way: the main purpose of communication in university courses is to construct academic knowledge in students’ minds. This purpose has two aspects: first and foremost acquiring new knowledge, and second, to a certain extent, introducing the processes of generating new knowledge via research. This implies that students gain insight into how research is conducted and are able to take a critical perspective on the processes of generating new knowledge.
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	Folien 29 und 30 liefern eine genauere Charakterisierung von Wissenskonstruktion im Diskurs.
Folie 30 zeigt zudem Beispiele für typische akademische Sprachfunktionen.

	
 Let’s now take a closer look at the role of verbal discourse in the construction of knowledge. The construction of academic knowledge is an interactive process that extends over time and usually involves many people. Quite often, steps of this interactive process and the communicative functions of utterances are explicitly verbalized. 
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	 This implies that academic communication is characterized by references to what has been said or written before, by indicating what will be said or written next and by explicitly characterizing the function of a specific utterance – that is whether it is intended as a fact, a suggestion, an hypothesis etc.
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	Folie 31 bietet Formulierungsbeispiele für Wissenskonstruktion im Diskurs.

	 Let’s now see how this can be done in English.
The sentence “Melissa has addressed a very important issue” could be used to refer to a previous utterance that the speaker would like to elaborate on.
The sentence “I think we need to consider Johnson’s recent article in this context” suggests that further arguments should refer to exactly this article.
The next two utterances prepare the listener (or reader) for what is to come next.
The last two utterances serve to make the communicative functions of utterances explicit and – in the case of the last sentence – to avoid misunderstanding. 
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	Folie 32 erläutert die Relevanz der Bezugnahme auf andere wissenschaftliche Aussagen sowie der expliziten Verbalisierung kommunikativer Funktionen.

	 It is very important that you are able to make such references and to verbalize explicitly the communicative function of utterances, because this not only contributes to the construction of knowledge, but also is necessary in complying with academic standards. Of course, it also helps to facilitate understanding and to avoid misunderstandings. 
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	Folie 33 führt in Activity 5 ein.

	 Our next activity will help you determine whether you are able to refer to what has been said before and to indicate what will be said – all this in English, of course. 
It will also make you aware of useful phrases that you could use more often and maybe also some new phrases that could become part of your academic English repertoire. 
So, take your worksheets again. You won’t need more than five minutes to complete this task.
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	Die Folien 34 – 43 sensibilisieren für die Relevanz und Nützlichkeit vorgefertigter Formulierungen für die Lehrveranstaltungskommunikation.
Folie 34 verweist auf das Vorkommen vorgefertigter Formulierungen im gesamten Starterkurs.

	
 Has everybody finished?
Okay. In this activity – as well as in Activities 3 and 4 – you had to deal with whole sentences or phrases rather than with single words. You will see that ready-made phrases or even whole sentences can be found in the other modules of the starter course as well. You may now ask why.
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	Folie 35 erläutert die Vorteile vorgefertigter Formulierungen anhand von Beispielen aus der Alltagskommunikation. 

	
 Well, let’s take a short detour via non-academic communication in everyday life to become aware of the advantages of ready-made expressions. All of you use ready-made expressions to fulfill recurring communicative needs in everyday life: to greet people, to apologize, and so on. Such ready-made expressions are stored in the mind and produced as wholes – like complex single words. Let’s briefly look at some examples:
‘Hi, how are you’ is a common ready-made expression to greet people. ‘Sorry about that’ is a ready-made expression to apologize. And – another example – ‘If you have any queries, please do not hesitate to contact our office’ is a – very formal – ready-made expression to offer help or further information.
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	Folie 36 thematisiert die Präferenz bestimmter vorgefertigter Formulierungen gegenüber anderen möglichen Ausdrucksweisen.

	
 Ready-made expressions are often bound to specific types of situations and purposes. Of course, there are alternative ways to express the same communicative function, but often speakers prefer ready-made expressions. 
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	Folie 37 illustriert Grade von Akzeptabilität unterschiedlicher Formulierungen anhand von Beispielen aus der Alltagskommunikation

	
 Let’s look at some more examples from everyday life which refer to recurring communicative needs - that is, to situations which occur again and again and which have to be handled communicatively. The first example refers to a typical situation at the bank.
The first utterance – ‘Next customer, please’ – seems completely normal and appropriate. What about the two other sentences? Of course we can understand them and they are syntactically correct, but they seem very strange.
In the second example we have again a phrase that seems completely normal and appropriate for the context – and another one that is slightly odd.
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	Folie 38 überträgt das Konzept vorgefertigter Formulierungen auf wiederkehrende kommunikative Anforderungen in akademischen Kontexten. 

	 In academic contexts, as well, we have recurring communicative needs and ready-made solutions to deal with these needs. 
Usually there is a range of common sentences or phrases that speakers prefer to express typical communicative functions in academic contexts.
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	Folie 39 liefert ein einfaches Beispiel aus dem akademischen Kontext. 

	 Let’s look at an example that refers to a typical situation in a university classroom: Someone asks somebody else to repeat something. I think you all agree that ‘Could you repeat that, please?’ would be an appropriate and acceptable way of asking for repetition in a university classroom, whereas ‘What did you say?’ is a bit too informal and lacks politeness. 
‘I would like you to repeat that’ and ‘This sentence needs repetition’, on the other hand, are far too formal and clumsy and seem inappropriate.
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	Folie 40 erläutert die Vorteile vorgefertigter Formulierungen.

	 What are the advantages of having ready-made expressions available for communication in academic contexts? Well, if you have stored ready-made expressions in your mind, you can retrieve and reproduce them as wholes, and you need only minimal time and effort to plan your utterance. This, in turn, gives you time to focus on the content and formulation of your next utterance. Last, but not least, you needn’t worry about their grammatical correctness or appropriateness in such contexts.
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	Folien 41 bis 43 verweisen auf das Formulierungswörterbuch “UniComm English“ als Quelle für vorgefertigte Formulierungen sowie auf die anderen Module des Starterkurses. 

	 So far, we have looked at just a few examples of ready-made phrases for communication in academic contexts. In our online dictionary UniComm English you will find a much more extensive list of phrases for a broad range of communicative demands of studying in English. Let’s have a brief look at how UniComm English is organized and how you can find what you are looking for.
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	 If you are online with your laptop or your mobile phone right now, please follow the steps presented on this slide.
I suggest you experiment with UniComm English a little bit after this lesson to get used to its structure and to explore the potential of this tool for your purposes. 
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	 You will find more detailed information on the characteristics of communication in university courses, more ready-made phrases, and more activities for practicing in the other modules of the starter course. 
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	Folie 44 leitet Activity 6 ein, die dem Bewusstwerden des voraussichtlichen eigenen Lernbedarfs in Bezug auf englischsprachige Lehrveranstaltungen dient.

	 Please take your worksheets again and work on Activity 6.
Complete the questionnaire to find out in which areas you need support.
Because the questionnaire is intended as a tool to assess your individual learning needs, you should be honest with yourself. We will NOT discuss your results in class.
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	Auf den Folien 45 und 46 werden Vorschläge zur weiteren Verbesserung der studiumsbezogenen Englischkompetenz gemacht.

	 Now that you have identified your individual learning needs you may ask yourself: What else can I do to improve my English skills for studying?
Well, you can participate in more parts of the starter course 
– and this is exactly what you are supposed to do during this semester/during the next week (bitte an die jeweils gegebene Situation anpassen!). You can also work on your own with the other starter course materials that you can find on the Internet.
I also advise you to make use of additional practice material and get more information on communication in academic contexts (see your reference material for suggestions).
	[image: ]

	
 The starter course does NOT offer a specific module on writing academic texts in English, as this matter is far too complex to address within a teaching unit of 90 minutes. However, the modules “Basic Academic Vocabulary in English” and “Reading Academic Texts in English” will be helpful for writing. You will also find some useful publications on writing academic texts in English in your reference material.
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	Folie 47 gibt einen Überblick über die Themen der anderen Module des Starterkurses.

	 We’ve almost finished now, and I imagine you are interested in finding out which topics are covered in the other modules of this starter course. Well, first of all you should know that there is an extension unit within this module – entitled Linguistic and cultural diversity in university studies. This unit is – as the title suggests – intended for students who experience a large amount of linguistic and cultural variety in their courses of study. 
The other five modules deal with reading academic texts in English, participating in academic discussions in English, acquiring basic academic vocabulary in English, giving academic presentations in English, and understanding various English accents. 
In this course, we will cover the following modules: (je nach Situation spezifizieren).
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	Folie 48 fasst die Lernergebnisse dieses Bausteins zusammen.

	
 Let us now summarize what you have learnt so far.
Now you know (einzelne Punkte vorlesen)…
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	Folie 49 beendet den Baustein.

	 We have now reached the final slide, and I would like to thank you for your attention and your participation.
This afternoon/tomorrow/next week (je nach Situation) we will continue with module/unit X (hier Modul- bzw. Bausteinnamen ergänzen), and I hope to see you again then.
	[image: ]
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1. Studying in English:
Benefits and challenges

-projektde

The number of university courses taught in English is growing
worldwide.

~>For an increasing number of students this means:
studying in a foreign language.

Students differ

- with regard to where and how they learned English

- with regard to their experience with English as the
language of teaching and learning

- with regard to their experience with using the English
language in general.
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Activity 1: Benefits and challenges l l s
of studying in English

projektde

Activity 1: Benefits and challenges of studying in English
- worksheet

What do you regard as the specific benefits/ advantages and the
specific challenges/ problems of studying in English?

Get together with a partner and make a list of benefits and a list
of challenges.

©7min
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Activity 1: Benefits and challenges
of studying in English

Studying in English:
Let’s collect what you regard as benefits and challenges
and let's make two lists on the board.
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1. Studying in English:

Benefits and challenges pojkede

Findings of empirical research *

Benefits for students:

O Improvement of competence in English

O Usefulness for future professional life

o Precondition for international student mobility
O Access to a vast body of academic texts

T
(st "Wisenschatichs Grunsgen de Sartekurssor bbograhicaldeals and o futharstuds)
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1. Studying in English:
Benefits and challenges

-projektde

Findings of empirical research *

Students’ main problems and concerns:
O Comprehension problems

O More effort and time needed

O Negative consequences for subject-matter learning
O Negative effects on marks

o e 008
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1. Studying in English:
Benefits and challenges

Findings of empirical research: Further problems

Potential negative effects on classroom interacti

O Less oral student participation in general
O Fewer questions
O Fewer and shorter discussions

O Unsolved comprehension problems
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2. Goals of the starter course
2.1. Overall goal

The overall goal of this starter course is to help maximise the
benefits and minimize the potentially negative effects of
studying in English by

+ improving your English language skils for communication in
academic contexts

- suggesting strategies for coping with the challenges of studying
in English
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2. Goals of the starter course
2.2. Goals of this unit

The goals of this particular unit are

- to make you aware of the specific communicative challenges of
studying in English

+ tomake you aware of the usefulness of “ready-made phrases”*
for communication in academic contexts

* tointroduce you to sentences and phrases for expressing typical
communicative functions in academic contexts

+ tointroduce you to the online-dictionary UniComm English
+ tohelp you identify your individual learning needs
+ togive an overview of the other modules of the starter course

*this term will be explained later on 0
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3. Communication in university
courses: Some characteristics

Look at the following utterances.
Three of them are typical of academic contexts,
the other ones are normally used in everyday situations.

1. The model deliversa positive theory of fiscal policy and
unemployment.

Do you think these trousers suit me?

According to Parker, projections of biomass production show that it
will e a scarce resource.

4. Your assignments have to be handed in by next Monday.
5. 1 just love Sunday afternoons, especially when it's warm and sunny.
Its easy to identify the utterances from academic contexts.
WHY?
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3. Communication in university
courses: Some characteristics

Among other things, communication in university coursesis
characterised by:

1. use of subject-specificvocabulary
fiscal policy, biomass,

2. use of general academic vocabulary
model, theory,

3. vocabulary that is specific to teaching and learning
assignment, group work,
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3. Communication in university
courses: Some characteristics

o Subject-specificvocabulary.

. refers to subject-specific concepts and is often tied to subject-specific
theories

. will NOT be introduced in the context of this starter course; it will be.
presented in the classes of your particular subject

o Generalacademic vocabulary...
.is essential for communication in any academic subject

. does not refer to subject-specific contents, but rather to the ways in
‘which academic knowledge is constructed

o Vocabulary that is specificto the organisation of teaching and learning
s essentialfor teaching and learning in any academic subject

1
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3.1. Communication in university cours
General academic vocabulary

These are just a few vocabulary items that are typical of
academic language and can be used in any subject.

There are nouns (yellow), adjectives (blue) and verbs (green).
Can you pronounce them correctly?
Do you know the meanings of the words?
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3.1. Communication in university courses l l I*vw" N
General academic vocabulary

Now listen to how the words are pronounced correctly.

cause ‘
hypothesis % contradictory «f
inference o influential « - togenerate o -

anomalous o = toclaim o -
- todecline o
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Activity 2:
General academic vocabulary

Activity 2: General academic vocabulary
Do you know the meanings of the words?
- worksheet
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Activity 2:

General academic vocabulary v

Activity 2: possible solutions*
1. Nouns
cause a person, thing or event that makes something

happen
hypothesis  a proposed explanation for a phenomenon

inference  a conclusion that follows logically from
information that you have

“based an: Dictonary ofContemperary Engish and Oxford Advanced Learmer's Dicionary
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Activity 2: l B
General academic vocabulary ol
Activity 2: possible solutions*
2. Adjectives
anomalous different from what is normal; irregular
contradictory afeature of two statements, beliefs etc.
that are different and therefore cannot
both be true and correct
influential having a lot of influence

“uased on: ictonary f Contemporary English and Oxford Atvanced Leamer's Dictioniry

B
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Activity 2: e

General academic vocabulary 7o

Activity 2: possible solutions*

3. Verbs

to claim to state that something s true, even
though it has not been proved

to decline to decrease in quantity or importance

to generate to produce or cause something

“based an: Dictonary ofCantemporary Enlih and Oxford Advanced Learmer' Dicionary
1
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3.1. Communication in university course

General academic vocabulary

The starter course module
Basic Academic Vocabulary in English

will support you in dealing with academic vocabulary in
English.
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3.2. Communication in university courses: e wassisriss
Talking about organisational matters l

and classroom management
In university courses, it also necessary to talk about teaching
and learning, in particular about
organisational matters (course requirements, exams etc.).

projektde

The following utterances are typical of communication in
university courses:

1. Your assignments have to be handed in by next Monday.

2. The oral exam will take place next Monday at ten o’clock
sharp, in room B 2006.

3. Get together in groups of three. You've got 5 minutes to
work on the task.
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Activity 3: [ ——
‘Talking about organisational matters
and classroom management

? Activity 3: Talking about organisational matters
- worksheet

Can you talk about handouts, group work etc.
in English?

©23min
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Activity 3:
Talking about organisational matters
and classroom management

Activity 3: Possible solu

1. We need two more handouts.
2. Are we supposed to work in groups or on our own?
3. Could somebody please turn on the light?

You will find more sentences and phrases for talking about
organisational matters in your reference material and in our
online dictionary

UniComm English: http://www.mumis-unicomm.de/english/

=
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Break

BREAK
10 minutes
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3.3. Communication in university cours
Academic language functions

Language is used for many different purposes and functions:
e.g. for greeting people, for inviting someone, for apolog
etc.

In academic lectures and seminars as well as in written
academic texts, there are some specific academic functions
that communication has to fulfill, .g.

O comparing and contrasting:
Compared to other political leaders of the time, he was less
democratic in his approach.

0 explaining cause and effect:
Owing to climate changes the deserts are expanding.

=5
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Activity 4: l
Academic language functions

projektde

s Activity 4: Academic language functions
- worksheet

On your worksheet you will find more academic language
Jfunctions and examples of how they can be expressed in English.

Match the sentences and their respective functions.
©5min
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Academic language functions l l e

Activity 4: Solutions

1c
2A
3B/C
4D
5C
6A

7AE
8A/E
9D
10¢
118/C

128/C
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3.4. Communication in university courses: l l

P - projekt.de
Discursive construction of knowledge

The main purpose of communication in university courses s

the construction of academic knowledge in students’ minds:

a) the acquisition of new knowledge

b) insights into the processes of generating new
knowledge
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3.4. Communication in university courses: l l

P - projekt.de
Discursive construction of knowledge

Academic knowledge is constructed in verbal discourse.

The construction of academic knowledge s an interactive
process

« that extends over time
«in which usually many people are involved

= and in which steps of the process and the communicative
function of utterances are often explicitly verbalised.
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3.4. Communication in university courses: l l

P - projekt.de
Discursive construction of knowledge

As a consequence, academic communication is ~ among other
things - characterized by

« referring to what has been said (or written) before
« indicating what will be said (or written)

- explicit characterisations of academic language functions
(e.g. hypothesis, suggestion, agreement, criticism, claim)

S
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3.4. Communication in university courses: l l
Discursive construction of knowledge

Examples:

o Referring to what has been said (or written):
Melissa has addressed a very important issue.
I think we need to consider Johnson’s recent article in this context.

O Indicating what will be sait
1will go into more detail later on.
Let’s now look at the consequences of these results.

O Making the communicative function of an utterance
exp
I've got a question.
This is just another hypothesis - don't take it as a fact.

B
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3.4. Communication in university courses: l l

P - projekt.de
Discursive construction of knowledge

Being able to make such references and to explicitly verbalise
the communicative functions of utterances
is important for

- contributing to the construction of knowledge
- complying with academic standards

- facilitating understanding

+ avoiding misunderstandings
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Activity 5: Referring to what has been sald.
and to what will be said

projektde

Activity 5: Referring to what has been said (or written)
and indicating what will be said (or written)

-> worksheet

Can you refer to what has been said?
Can you indicate what will be said?

© 5min
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4. Recurring communicative needs—
ready-made solutions

In activities 3, 4 and 5 you had to deal with
whole sentences/ phrases —and not with single words.

You will find more ready-made sentences/phrases like these
throughout the other modules of the starter course.

WHY?
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4. Recurring communicative needs ' l e

! e
ready-made solutions v

For many recurring communicative needs
speakers of a language have developed “ready-made solutions”,
e.g. for greeting people, for inviting someone, for apologising, etc.

Such “ready-made solutions” are complex expressions (sentences /.
phrases) that are stored in the mind and produced as wholes :

= Hi, how are you?
+ aready-made expression for greeting
= Sorry about that
+ a ready-made expression for apologising
I you have any queries, please do not hesitate to contact our office

+ a (very formal) ready-made expression for offering further

information
=
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4. Recurring communicative needs 7. l e
ready-made solutions

projektde

Ready-made expressions are often bound to types of
situations and purposes.

In such situations and for such purposes, certain ready-made
expressions are usually preferred over other formulations that
could serve to express the same communicative function.
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4 Recurring communicative needs -|
ready-made solutions

Some examples from everyday life:

The utterances with ?? or 2?2 look (and sound) somewhat odd
~ although they are comprehensible.
1. At the bank:
Next customer, please.
277 Would the person who is waiting behind the current
customer please approach the counter now.
777 I would be happy to serve the next customer now.

2. Bus driver, selling tickets:
Exact fare, please.

27 I would appreciate it if you gave me the exact fare.
o
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4. Recurring communicative needs 7. l e
ready-made solutions

projektde

In academic contexts, as well, there are ready-made solutions
for dealing with recurring communicative needs.

Usually there is a range of common sentences or phrases that
are preferably used to express typical communicative functions
in academic contexts.
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4. Recurring communicative needs ' l I .
! s e
ready-made solutions o

Example (in a university classroom):

asking for repetition
Could you repeat that, please?

rather than

?  What did you say?

or

22 1 would like you to repeat that
oreven
222 This sentence needs repetition
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4. Recurring communicative needs

ready-made solutions

Advantages of ready-made expre:

They

can be retrieved and reproduced as wholes

require minimal effort and time for planning/

constructing the utterance

give you time to focus on contents and formulation of

your next utterance

serve as “islands of reliability":
- you need not worry about grammatical correctness

- you can be sure that they are appropriate expressions
in academic contexts

o
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4. Recurring communicative needs
ready-made solutions

You can find a collection of ready-made expressions in

UniComm English, a dictionary of phrases that can be used in
university courses.

These phrases will help you to cope with many of the typical
communicative demands of university courses in English.

Let’s have a brief look at how UniComm English is organised.

w
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4 Recurring communicative needs:
ready-made solutions

Using UniComm English: Example

www.mumis-projekt.de
> UniComm (EN)
> university courses
5 discussion
5 securing understanding
> asking for dlarification
> I'm sorry, | didn't catch what you said about...

w
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4. Recurring communicative needs
ready-made solutions

You will find

= more detailed information on characteristics of
communication in university courses

+ more ready-made phrases

in the other modules of the starter course.

W
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Activity 6: l
Individual needs assessment

projektde

% Activity 6: Individual needs assessment
- worksheet

Fillin the questionnaire to find out in which areas you
need most support.

©5min
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5. Individual needs assessment

In order to improve your English for studying, you can

= participate in more parts of the starter course

= work on your own with starter course materials on the
internet (PowerPoint presentations and worksheets)

+ work with additional material for practicing
(see your reference material)

s
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5. Individual needs assessment

The starter course does NOT offer a specific module for
writing academic texts in English.

But the following modules will also be helpful for writing:
- Basic Academic Vocabulary in English
- Reading Academic Texts in English

You will also find some useful publications on writing academic
texts in English in your reference material.
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6.

Starter course: Overview

MuMiS§ s

Studying in English:
Introduction

Reading Academic Texts
in English

Introduction to Academic
Discussions

Basic Academic
Vocabulary in English

Academic Presentations
in English

Understanding Various
Accents of English
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7. Summary

Now you know v
+ more about the benefits and challenges of studying in English

+ the most important characteristics of communication in university
courses

+ how ready-made English phrases can make communication in
university courses easler for you - and where to find such phrasesy/”

+ Some useful phrases for studying in English

+ more about your individual learning needs with regard to
communicating in English in university courses

+ which topics the other modules of the starter course deal with o/
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